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The specific problem which this dissertation addressed was the
effect of mobility on elementary school children. The research was
conducted as an exploratory study in the town of Amherst, Massachusetts
at the Marks Meadow Elementary School, which serves as the laboratory
school for the University of Massachusetts.
The study focused on the adjustment of the new, mobile student
population, the sons and daughters of middle class professionals, mili-
tary personnel, managerial workers, and many families where the parent
or parents for one reason or another have been drawn to a university
community. The families represented a heterogeneous sampling of the
population and many adults who traditionally had not had access to
higher education. It attempted to examine the relationship between
changing living and learning environments, and children; emotional
levels, possible behavior problems, social interaction, and learning
skills. For the puipose of this study, a student was considered mo-
bile if he/she had been in the school less than two years.
Marks Meadow has a student body of 350 children. Seventy-five
of these children were identified by the researcher as having
recurrent
behavior problems. All seventy-five were mobile children.
vi
A pre-tested questionnaire was administered to 180 mobile and
stable students at the school. An adapted Connors questionnaire was
administered to the teachers and parents of these students. In addi-
tion, an open-ended questionnaire was given to forty-five mobile stu-
dents regarding their perceptions and feelings about moving. For the
purpose of this study, mean scores were utilized to draw the statisti-
cal analysis.
The analysis of mean scores shows neither the mobile nor stable
population as having serious problems. However, there were some ob-
servable behavior problems of concern to parents and teachers.
The students' questionnaires revealed high priorities on making
friends and being accepted. Teachers were particularly attuned to be-
havior problems which appeared in the classroom. Parents, while con-
scious of some of these behavior problems, were less concerned/attuned
to their children having problems in relation to moving and changing
schools. The school system, having a knowledge of the large mobile
element in the student body, made few, if any provisions to deal with
this very pervasive characteristic of the school population.
Twenty- five recommendations were made by the researcher at the
conclusion of the study, which were directed toward, 1) the school ad-
ministration, 2) parents, and 3) teachers, for the identification,
evaluation and implementation of programs to assist the adjustment of
mobile children.
Vll
TABLE OF CONTENTS
Page
DEDICATION
. . .
ACKNOWLEDGEMENTS
ABSTRACT ....
LIST OF TABLES
PREFACE
. .
CHAPTER I
CHAPTER II
CHAPTER III
CHAPTER IV
CHAPTER V
Introduction
Review of Literature on Achievement
and Mobility
Summary and Discussion
Review of Literature on Mobility
and Adjustment
Summary and Discussion
Research Design and Procedure
Introduction
Purposes of This Research ....
Statement of Objectives
The Site of the Study
Children
Procedure for Obtaining Population
Instruments and Procedure ....
Parental Information
Students 1 Questionnaire
Teachers' Questionnaire
Statistical Analysis
Analysis and Interpretation of Data
Descriptive Statistics ......
Discussion: Descriptive Statistics .
Demographic Questionnaire ....
Parent Questionnaire
Teacher Questionnaire . .*. . . •
Comparison of Mobile and Stable Children
as rated by Parents and Teachers ....
Mobile Student Responses on Open-Ended
Questions
IV
v
vi
x
xii
1
9
29
34
42
44
45
47
47
49
49
50
50
52
54
54
58
60
62
63
63
68
71
74
viii
Page
CHAPTER V Summary and Discussion 81
(cont.) Findings 81
Limitations of Study 82
CHAPTER VI Conclusion 85
Recommendations 90
BIBLIOGRAPHY 95
APPENDICES 102
APPENDIX I : Letter Regarding Nature of Study
Permission Slip
APPENDIX II: Pupil Mobility Survey (Demographic Questionnaire)
Parent Questionnaire
APPENDIX III: Letter of Thanks
APPENDIX IV: Granger Response Sheet
APPENDIX V: Student Questionnaire (Potts)
APPENDIX VI : Teacher Questionnaire
APPENDIX VII: Results of Behavior Problem Poll
APPENDIX VIII: Teacher/Researcher Discussion Sections
APPENDIX IX: Mobile Student Open-Ended Questionnaire
APPENDIX X: Mean Scores of Demographic Variables
APPENDIX XI : Mean Scores of Teacher Variables
APPENDIX XII: Mean Scores of Parent Variables
APPENDIX XIII: Canonical Correlations
APPENDIX XIV: T - Test of Significance
IX
LIST OF TABLES
Table Page
1 Mobility Statistics at Marks Meadow 4
2 Percentage of Two Oldest Children of Family
Attending School who are "Standard" Grade,
Classified by Region of Residence in 1930 by
Number of States in which Family has lived
since 1930, and by the year of Arrival in
Arizona 12
3 Results of Statistical Analysis of Marks
Received by Both Transient and Non-Transient
Groups in Departmental Examinations 16
4 Median Stanford Reading Grade Equivalents and
Lorge-Thorndike I.Q.’s According to Length of
Time in Cincinnati Schools, Grade 6, 1959-60 .... 18
5 Median Stanford Reading Grade Equivalents and
Lorge-Thorndike I.Q.’s for Pupils Attending Only
Cincinnati Schools, Grade 6, 1959-60 18
6 Effect of Mobility on the Distribution of
Reading Scores 26
7 Effect of Mobility on the Distribution of
Arithmetic Scores 27
8 The Effect of Inter-School Transfer on the
Achievement of Fifth Grade Students in
Reading and Arithmetic 28
9 Review of Literature 32
10 T - Test
11 Mean Scores Summary
Variables with Level of Significance 1.7 or above . . 60
12 Variables with Mean Score Level of Significance
of less than 1.7 "
z: T
13 Demographic Mean Scores
14 Selected Parental Variables Mean Scores
63
x
List of Tables cont.
™le
Page
15 Selected Parental Variables Mean Scores 64
16 Selected Parental Variables Mean Scores 65
17 Selected Parental Variables Mean Scores 66
18 Selected Parental Variables Mean Scores 66
19 Selected Parental Variables Mean Scores 67
20 Selected Teacher Variables Mean Scores 68
21 Selected Teacher Variables Mean Scores 69
22 Selected Teacher Variables Mean Scores 70
23 Comparison of Mobile and Stable Children as
Rated by Parents and Teachers 72
xi
PREFACE
This research studied the effect that mobility had upon the
behavior of children in elementary school. The particular elementary
school chosen for this study ms the Laboratory School for the Univer-
sity of Massachusetts. This school serves the School of Education as
a laboratory school and is also a State Attendance Public Elementary
(K-6) School for the Town of Amherst. This school was selected be-
cause of the researcher's affilitation with it in the capacity of Ad-
ministrative Intern (1971-1974). The population for such a study was
at the researcher's disposal, and so the cooperation from teachers,
students and parents could be obtained. Recent statistical data on
the rate of mobility in this school within the last two years reflected
approximately a fifty percent turnover. How significant this was when
compared to similar schools is not known. What is known is that ele-
mentary schools in university settings do have unusual changes in en-
rollment at the end of each semester and at the beginning of each new
school year. However, what was not known is the effect that this shift
from one school to another, from one geographical location to another,
has upon the behavior and adjustment of the child as he encounters each
new situation. It was also not known if the problems encountered by
the mobile child are significantly different from those suffered by
the non-mobile child. It was intended that this study will serve as a
source of new knowledge as to the effect of mobility upon the behavior
of children in elementary school.
The nature of this study was exploratory and hence it served to
outline the problem and to set the stage for more advanced research.
xii
Every child is in certain respects
like all other children, like some
other children, like no other
children.
--Paraphrased from
Ruth Chaskel, 1964.
CHAPTER I
INTRODUCTION
Since the establishment of this country, Americans have always
been a mobile people; whether the change that is made is voluntary or
involuntary, relocation is part of the American people's lives.
The economic transition that has taken place in America has been
a shift from a farming life to industry to automated industry. These
changes have caused the creation of new jobs and the liquidation of
others, causing people to be out of work, to adjust to new conditions,
and to relocate. Many families are forced to re-adjust their living
situations and to re-settle in new communities. These adjustments
often result from changes in family situations, family structure, em-
ployment situations, and/or the variety of possibilities which can re-
sult as a consequence of technological and social changes in the twen-
tieth century society. More significantly the changing nature of our
economic society virtually forces one to move physically if he wishes
to advance or improve his present conditions . With the existing force
of automation upon our society one can conclude that mobility will be
an increasing part of our way of life.^
1Alvin Toffler, Future Shock, [New York: Bantam Books, Inc. 1970),
chap. 5 and chap. 6. Vance Packard, A Nation of Strangers , (New York,
David McCay and Co., Inc. 1972).
2To understand mobility in an automated society today one must be
cognizant of who is moving. In the past, studies of mobility focused
on Blacks and other "technologically disadvantaged groups." Today the
attention includes the technician, managerial worker, administrator,
educator and secretary as elements of the working force. It is individ-
uals working for large corporations like IEM which engage in massive
relocating of employees who make up a large percentage of our mobile
population today. Mobility among persons who have at least a year of
college is becoming increasingly prevalent. 2
Mobility affects the children in our schools as well as the fami-
ly structure. Parents are often involved in jobs that take them to new
communities for economic, military or educational reasons. The father
is usually the one who has the least damaging effects created by geo-
graphical relocation. The mother undergoes much more social and psycho-
logical frustration created by the idea of moving into a new neighbor-
hood and leaving old friends, the fear of not being accepted and in
some instances, a shift from a larger home to an apartment or smaller
2Toffler, op. cit.
,
chap. 5; Packard, Future Shock , pp. 6-13.
Grace Stiles, "Families on the Move," The Educational Forum ,
Vol. XXXII, (May 1968), p.468; Robert L. Stubblefield, "Children's
Emotional Problems Aggravated by Family Moving," American Journal of
Orthopsychiatry 25, (January 1955), p . 120 ; William H. Whyte, Jr., The
Transients," Fortune (May 1953), pp. 112-117.
^John L. Morris, Mariana Pestaner and Albert Nelson, "Mobility
and Achievement," The Journal of Experimental Education, Vol. 35,4
(Summer 1967), p.74.
Robert Seidenberg
,
Corporate Wives - Corporate Casualties?
(New York; A Division of American Management Association, 1973), chap.
4; Packard, chap. 18.
3house.
4
These frustrations are often passed from the mother to the
child. The child may suffer from fear and loss of intimacy that so
often becomes a painful and lonely process when confronted with the
cruelty, thoughtlessness, and rejection associated with being "the new
kid." These situations create frustration both for the child, the
family and the school.'*
The writer, working as administrative intern at Marks Meadow
Laboratory School, became concerned about the number of new students
who entered the school at the beginning of the year, and rather alarmed
at the number entering at the middle of the semester and after the com-
pletion of the first reporting period (see Table 1). After some months
of study it became disturbing that each new group brought with it an
increased number of behavioral problems. In retrospect, perhaps it
was the writer's own newness to the situation that provided such keen
awareness of the problems that were occurring.
Many discussions, individual sessions, conferences, and group
4Edgar W. Butler, Ronald J. McAllister and Edward J. Kaiser, "The
Effects of Voluntary and Involuntary Residential Mobility on Females and
Males," Journal of Marriage and the Family , (May 1973) pp.1-15. Ronald
J. McAllister, Edward W. Butler and Edward J. Kaiser, "The Adaptation of
Women to Residential Mobility," Journal of Marriage and the Family , (May
1973)
,
pp.1-16.
5Bess B. Lane, On the Move , "Changing Schools," Association for
Childhood Education International, Washington D.C. (1972), p.8,
(monogram)
.
Robert E. Switzer, J. Cotier Hirschberg, Leila Myers, Elizabeth
Gray, Nathaniel H. Evers and Robert Foreman, "The Effects of Family
Moves on Children," Mental Hygiene , XIV, (Oct. 1961), pp. 528-35,
Seidenberg, chap. 4; Packard, chap. 18.
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5sessions led the writer to conclude that there is a need for an in
depth study of the types of experiences children were having. In
these discussions, 6 the following issues were identified by new
children and their parents:
COMMUNICATIONS :
1. There was a lack of communication between new and stable children.
a. There was seemingly no attempt to integrate a new child.
b. Failure on the part of the stable children to explain the
rules and regulations of the school to newcomers or giving
false information to them so that they would deliberately
get into trouble.
c. Development of cliques; overt isolation of mobile children
by non-mobile children.
d. Mobile children getting involved in fights hoping perhaps
students who have been in the school system for some time will
look upon them favorably; also having some mobile children going
for days or even weeks and barely saying a word to anyone.
REJECTION :
2. Rejection felt by the mobile children created many deeply-rooted
problems
.
a. There are instances where new children try very hard to fit;
when they are not allowed to fit they become frustrated with
themselves and with everyone around them.
b. Rejection has brought about defiance on the part of children
who are new to the school toward their teachers and interns.
c. Mobile children express their feelings in words such as, "no-
body seems to really care about my feelings."
d. Mobile children with extremely high leadership qualities (posi-
tive leadership qualities) are not selected or voted for
leadership roles because they are "the new kid."
6The discussions were taped and non- taped, individual and group
sessions with parents, students, and teachers in the school. See Appen-
dix VIII for a summary of taped interviews with the team of teachers.
6e. Showing and expressing rejection with statements such as:
1) "I wish I had a buddy to walk to school with."
2) I wish they would let me play in their group."
f. The inability of students to integrate themselves into the kind
of self motivating environment that allows them to be free and
independent learners.
g. Hearing both mobile and non-mobile children saying, "This would
be a good school if "
PARENTS' ATTITUDES :
3. Parents' attitudes toward moving and the school were mixed.
a. Parents of mobile children express concern as to why every
morning just before time to go to school their children get
physical symptoms such as stomachaches, headaches, nausea, etc.
b. Parents are overreacting and causing undue stress on the mobile
child, either created by the move or by being placed into a new
school.
c. Parents are not willing or not concerned enough to give input
to the teachers before a problem erupts as to the prior be-
havior their children may have had that needed to be dealt with,
or behaviors they are now experiencing that need immediate
attention.
It was the above issues that led to a series of discussions with
teachers to get their perceptions as to what they saw occurring inter
-
personally among the students. It was continually stated that "as the
school becomes more transient, adjustment problems are increasing."
Teachers began to seek suggestions of ways to help the mobile children.
"Their problems appear uniquely different, therefore, we need new strat-
egies in developing the kind of environment that will be non- threaten-
ing." Teachers and administration, upon being told that the writer
would begin to pursue this move in depth, endorsed the endeavor hoping
that it would provide avenues for them for working with the mobile child
more effectively.
7Other administrators in the district, upon hearing about the
study, began to discuss pupil turnover in their schools and the types
of behavior problems they too were experiencing. It was the general
opinion that such a study would have implications for their schools and
the system at large.
Parents expressed interest in the study and began to relate
situations that had erupted in their lives which they felt were due to
the move. There have been parents who have requested information and
materials that would help make the transition less difficult.
This study has been undertaken in the hope that some knowledge
will be obtained as to the effect that mobility has upon the behavior
of children in elementary school.
"When I first came to Amherst I
didn't have any friends."-- (Fourth
grade student at Marks Meadow School)
"When I first came to Amherst I
didn't have any friends for three
years."-- (Sixth grade student at
Marks Meadow School)
"I worried about school and friends."
(Sixth grade student at Marks Meadow
School)
CHAPTER II
REVIEW OF THE LITERATURE
INTRODUCTION
In order to review the literature on mobility and its effects on
students it has been necessary for the researcher to explore two areas-
-
mobility and achievement, and mobility and adjustment. Although the
author does not intend an extensive exploration of achievement, it has
been necessary to review research pertaining to the effect of mobility.
By achievement the researcher is considering academic performance. Ad-
justment means how a child adapts himself or herself to the school
environment
.
Chapter II will review the literature on mobility and achievement
and Chapter III will review the literature on mobility and adjustment.
As one progresses through this section, a trend in the literature
becomes apparent. In earlier studies there were few numbers of varia-
bles, while in the more recent studies, larger sample sizes, and in-
creased complexity of variable groupings were utilized.
At the end of this chapter is a table (Table 9) which offers a
concise summary of all the studies reviewed here.
9Review of the Literature on Mobility and Achievement
In the last thirty or forty years a number of studies have been
conducted which are related to the effect that mobility has on pupils’
achievement. The following pages contain reviews of the research most
frequently referred to when considering the relationship between
mobility and achievement.
Of thirty studies reviewed that related to pupils’ mobility, ten
were made more than twenty years ago. These studies were inconsistent
in their approach and use of data, often looking for explanation solely
in relation to one or two variables (e.g. size of population, equating
of population type of I.Q. test, number of variables, geographical loca-
tion, conditions of mobility, and socio-economic situations). This
brings into question the validity of these studies as determiners of a
relationship between pupil mobility and achievement. To what extent
these factors are affected by mobility will be discussed in the review
of some of the many investigations.
The most comprehensive study of the effects of mobility on edu-
cational achievement prior to 1956 was conducted by Everette Sackett.
His data came from statistics gathered by Guy E. Joy in 1933. This was
a comparative study of the native and the transient children living in
the Panama Canal Zone. The three hundred and seventeen, seventh and
eighth grade pupils used in the study were compared on achievement as
measured by the Stanford Achievement Test.
This study revealed that the transient children in grades seven
and eight in the Panama Canal Zone excelled non- transient children in
10
all subjects measured except arithmetic computation.
After a careful analysis of Joy's research findings, Sackett
paired native children with transients on the basis of sex, grade place-
ment, chronological age and intelligence quotient. The academic sub-
jects tested were reading and arithmetic computation. The data he
collected confirmed Joy's result that the "achievement of transient
children exceeds that of native children."
7
Sackett also compared the
age -grade status of native and transient children classified according
to Joy's groups. His findings indicated that "the transient children
had little handicap in getting through school, ability considered, as
O
compared to the native children." The group that showed evidence of
being handicapped by their mobility were the "dull transients" 0 which
is perhaps to be expected in any situation.
Tetreau and Fuller conducted a study in Arizona in 1941 on some
factors associated with the school achievement of children in mobile
families. 10 Data for this study was obtained by issuing questionnaires
to students who had entered school January 1, 1930. Out of a total of
20,881 questionnaires completed, the researcher utilized 13,000 child-
ren ranging in grades three to twelve. The age range was eight to sixteen.
7Everett Sackett, "The Effect of Moving on Educational States of
Children," Elementary School Journal , (1953), p.526.
8Ibid.
,
p.526.
°Ibid
.
,
p.526.
10E.D. Tetreau and V. Fuller, "Some Factors Associated with the
School Achievement of Children of Migrant Families," Elementary School
Journal
,
(1942), pp. 423-31.
11
Students were compared according to age
-grade based on the
father’s occupation. The results were that children of those persons
classified as professional, proprietors, managerial and clerical work-
ers reach the "standard" grade or higher in larger proportions than
children from other occupations. The children of farm operators,
skilled and semi-skilled workers, were about evenly matched for second
place. The children of unskilled laborers were found to be in the
lower percentiles when compared to the other occupations. In the very
lowest percentiles could be found the farm worker. The age grade dif-
ference among the various groups decreased as the students pass from
Grade III to Grade XII.^ (See Table 2).
This study revealed that the prior geographical location had a
significant effect on the age grade placement of students. Children
from the Middle Western states in larger proportions were in their
standard grade or higher whereas those from the Western and West South
Central states proportionately were not in their proper grade according
to their age. Those children whose parents had not lived in more than
two states were found working in their "standard" grade or higher. The
researchers state that school systems that have mobile population and
are aware of the low achievement levels must be about the business of
elevating these students beyond the kind of community life that appears
to be a contributor to their poor academic standing.
11 Ibid.
,
pp. 425-427.
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Helen Huss, in 1942, studied the factors associated with the
reading achievement of children from a mobile population. She used 272
students in grades three to eight, in an elementary school in Seneca,
Illinois. 12
The conclusion of this study showed that mobility does not af-
fect the achievement of the mobile child. It was discovered that the
occupation of the father had bearing on the reading achievement.
Patterson, in 1949, conducted a study in Scotland where he ex-
amined the effects of pupil migrancy on ability and achievement in rural
and burgh schools. The basis for his analysis was a qualifying exam-
ination given at the age of 12+
. Each student being tested in the areas
of English, arithmetic, and intelligence. Patterson's intentions were
to show comparison of the rural and burgh schools on this examination.
In the rural schools there existed classroom situations where one teach-
er was teaching three or four different grades, or teaching six, seven
or eight different classes --often referred to as one and two teacher
schools. In the burgh schools there was one teacher per class. Even
though the rural teachers were teaching under stringent conditions, they
were expected to cover the common curriculum as outlined in the burgh
schools. The researchers attempted to answer two questions: can the
12Helen Huss, "Reading Achievement of Migratory Children,"
Elementary School Journal
,
(1945), p. 203-210.
13A.C. Patterson, "The Effect of People Migrancy on Ability and
Achievement in Rural and Burgh Schools," The British Journal of Educa
-
tional Psychology
,
(1950), pp. 186-191.
14
rural teachers under existing conditions cover the curriculum with the
same efficiency as the burgh teacher? Are the two types of schools
equally efficient in preparing their students for the examination at
the end of the primary year?
The students who had taken the test in 1938 and 1939 were used
as the population for this study. For the rural schools there was an N
of 190 students; for the burgh schools the N was 421. The migrant pop-
ulation for the rural schools consisted of 55 or 28.95 percent. The
burgh school migrants numbered 39, or 9.26 percent. The results drawn
from this study showed the students in the rural schools were superior
to the students in the burgh schools in English and arithmetic. This
higher achievement occurred in spite of high incidences of pupil mobil-
ity.
Vemer R. Nyberg, in June of 1953, studied the effect of tran-
siency on grade nine departmental examination marks.^ He stated his
goal as
:
Not to find out whether the transient pupil
on the average, is a better or poorer stu-
dent than the average non-transient, but to
discover whether he gains or loses, or is
not affectedpby a transfer from one school
to another.
The population obtained was approximately 2,000 students from a
total 2,500 forms that were distributed in Provost, Alberta, grade nine.
14Verner R. Nyberg, "A Study to Deteimine the Effect of Transien-
cy on Grade Nine Departmental Examination Marks," Alberta Journal of
Educational Research
,
(1956), pp. 151-155.
15
Ibid.
,
p. 152.
15
The pairing of subjects was done on the basis of sex, age, mental abili-
ty, attendance, and the type of school attended. The statistical
analysis for the transient and non- transient was computed in the follow-
ing subject areas: reading, literature, language, social studies, mathe-
matics, and science. The results were that only in social studies was
there a significant difference. The mean scores for the transients were
48.45, and 53.89 for the non- transients. (See Table 3).
Gilliland's study, conducted in 1956-57 in Greely, Colorado, 16
used two "equated" groups of fifth and seventh graders. These groups,
totaling 2,018, were labeled as transients, i.e., those who had not re-
ceived all of their schooling in the same school. They were grouped on
the basis of age, grade, I.Q. and occupational level of the parents.
The instruments used were the California Achievement Test and the Cali-
fornia Test of Mental Maturity.
The subjects were tested in the following areas: reading vocabu-
lary, reading conprehension, total reading achievement, mechanics of
English, and grammar, spelling, total language, and total achievement
in all of these subjects. The occupation of parents in relationship to
student achievement was analyzed.
The results showed that transients had higher achievement in all
subject areas with the exception of arithmetic fundamentals; they were
1.9 months behind. However, in reading comprehension, they were 3.7
months ahead of the non- transients. In comparison of transients of
16C.H. Gilliland, "The Relation of Pupil Mobility to Achievement
in the Elementary School," Unpublished Doctoral Dissertation, Colorado
State College, (Greeley, Colorado, 1958).
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medium or high mobility, it was discovered that in all subject areas the
transients were superior with the exception of arithmetic fundamentals.
There was not a significant difference between the achievement of low
I.Q. transient and non- transients. Finally, the children of profession-
al parents showed greater gain from mobility than the children of un-
skilled laborers.
Bollenbacher used the students in the Cincinnati Public Schools
where the teachers, prior to 1960, were certain that mobility had an ad-
verse effect upon the reading achievement of mobile students as com-
pared to non-mobile children. The population for her study consisted of
5,578 sixth graders. The instruments used to collect the data were the
Lorge -Thorndike Verbal Test, Grade 6 and the Stanford Intermediate Read-
ing and Arithmetic Tests. The researcher reported that achievement in
reading as measured by standardized tests was not affected by the mobil-
ity of the sixth grade group, but that "pupils. . .who moved most often
were consistently the least capable, as measured as a group in intelli-
gence tests."17 The data in Tables 4 and 5 was taken from the same
population.
Perrodin and Snipes (1963) studied the relationship of mobility
18
to achievement in reading, language arts and arithmetic. The subjects
17Joan A. Bollenbacher, "Study of the Effect of Mobility on
Reading Achievement," The Reading Teacher, XVIII, (1962), p. 356-360.
18
Alex Perrodin and Walter Snipes, "The Relationship of Mobility
to Achievement in Reading, Arithmetic and Languages in Selected Georgia
Elementary Schools," Journal of Educational Research , Vol.59 #7, (19ooj
,
pp. 315-19.
TABLE 4
Median Stanford Reading Grade Equivalents and Lorge-
Thomdike I.Q.'s According to Length of Time in
Cincinnati Schools, Grade 6, 1959-60.
Median Rdg
. Median
Gr. Eq. I.Q.
Pupils attending CPS
for 6 grades
,
6.4 98.3
Pupils attending CPS
for 4 or 5 grades 6.5 98.8
Pupils attending CPS
for less than 4 grades 6.6 99.9
(Bollenbacher
,
p.365)
TABLE 5
Median Stanford Reading Grade Equivalents and
Lorge-Thorndike I.Q.'s for Pupils attending
Only Cincinnati Schools, Grade 6, 1959-60.
Median Rdg.
Gr. Eq.
Median
I.Q.
Attended only one CPS school 7.1 103.1
Attended two CPS schools 6.2 96.2
Attended three or more
CPS schools 5.4 90.8
(Bollenbacher, p.365)
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for the study were four hundred and eighty three pupils in grade six in
a county system in central Georgia. The researchers used the following
instruments; California Short-form Test of Mental Maturity, Form S; the
California Achievement Test Complete Battery, Form W; and a Personal
Data Form.
The results of this study showed that the number of moves by pu-
pils did not appear to affect academic achievement in the areas of read-
ing vocabulary, reading comprehension, arithmetic reasoning, mechanics
of English and spelling.
Snipes in 1963 did research on the effect of moving on reading
achievement using four hundred and eighty three sixth graders in six
central Georgia scools.l^ The variables used to determine mobility
were the number of schools attended, period of residence, and the dis-
tance between old and new residences. The reading variables were read-
ing vocabulary and reading comprehension.
He concluded that the number of schools attended had no signifi-
cant effect on the reading achievement. The test scores of the mobiles
tended to indicate that those who moved the furthest distances tended to
score higher in areas of achievement.
Sister Mary A. Brockman and A.W. Reeves [1964) conducted a study
using 1,341 grade six pupils in Edmonston R.C. Separate School System. 29
1
^Walter T. Snipes, "The Effect of Moving on Reading Achievement,"
The Reading Teacher
,
XX, (December 1966), pp. 242-246.
20Sister M.A. Brockman and A.W. Reeves, "The Relationship Between
Transiency and Test Achievement," Alberta Journal of Education Research ,
(1967).
20
Their study had two purposes:
(1J to investigate the relationship between
transiency and student test achievement,
and (2) to study the extent to which this
relationship was influenced or conditioned
by such variables as sex, intelligence,
number of transfers, type of transfers
(intro- system, intro -provine ial
,
or inter-
provincial) and the time of year of the
transfer.
The source of data for this study was the Otis Test Scores, the
Edmonston Separate School Elementary Standardized Test Form II (ESSEST)
in Arithmetic, Language, Elementary Science, and Spelling and the Gates
Reading Survey Form II. The demographic information was obtained by
use of questionnaires mailed to parents.
The results of the analysis were:
(1) The differences between transient and non-
transient girls were significant in that the
non- transient girls had higher mean scores in
arithmetic, language and science, spelling and
reading were significantly higher for the two
groups. The scores show the non-transients
excelling.
(2) The difference among the scores of transient
and non-transient boys were not as impressive as
the girls. The only significant difference was
in language. Although the differences among
scores are small, the non- transient boys tended
to be higher.
(3) The differences shown between transient
boys and girls showed the girls significantly
higher in language and spelling; transient
boys showed significant achievement in arith-
metic and language.
(4) The number of transfers for boys and
girls showed no statistical significant
differences in the achievement test. It
21
Ibid.
,
p.320.
21
was discovered that boys with three trans-
fers or less, achieve higher than those
with four or five. This was true for science
specifically, and slightly true for arithme-
tic, though not significant.
(5) In a comparison of the number of transfers
and their effects upon achievement of girls
and boys it was observed that for those girls
who had transferred once, achievement was much
higher in language and spelling; the boys
achieve higher in science and arithmetic.
For two and three transfers, boys and girls
rated about the same. Beyond three transfers
differences in achievement among boys and girls
were reduced.
The conclusion that can be drawn from this study is that trans-
siency affects achievement; however to understand the causes one must
look at sex, number of transfers and distance of transfer.
In contrast to Bollenbacher ' s study Phillip Mummert at the Uni-
versity of Wisconsin, using the Lorge -Thorndike Verbal Test and the
Stanford Test in 1965-66, concluded that permanent pupils had higher
2 ?
I.Q.'s than mobile ones and higher scores in arithmetic and language.
Dorsey's study in 1969 tested to see if mobility has a negative
effect on a child's reading achievement. 23 She used three hundred and
sixty six, sixth graders from five elementary schools in the Mud River
District in Ohio. Data for her study was accumulated by issuing person-
al data forms to parents requesting occupation, child's sex, age, name,
22This summary was obtained from ERIC No: EDOG7321 1973. Phillip
J. Mummert, "Inner City Mobility: The Cooperative Response of the Reloca-
tion Agency and the Public Elementary School Final School Report,"
(University of Wisconsin, Madison, 1965-66), pp. 1-350.
23Suzanne Dorsey, "Are Movers Losers?", Elementary School
Journal, (1970).
22
location of schools attended and years in residence in each place. The
instruments used were the Form A of the Lorge-Thorndike Intelligence
Test and the California Reading Test, Form W, Elementary Level.
The results of the study show no adverse effect caused by mobil-
ity on students’ reading achievement. Dorsey concluded that mobility
may contribute to reading proficiency.
Christian A. Sthur and E.N. Wright conducted a study in 1965 to
examine the effects on children’s marks and patterns of parental mobil-
ity, in the Duke of York School in Toronto. 24 The 158 families repre-
senting 319 students used in the study were divided into three mobility
groups, (i.e. stable, intermediate and mobile) and referred to as Anglo-
Saxons and Non-Anglo Saxons. The results of the study showed a strong
relationship between past mobility and the later grades earned by the
children in a number of subjects.
Significant relationships were found in reading, spelling, com-
position, mathematics, and music; in some cases certain categories had
to be collapsed before significance was attained. In all cases a high-
er degree of past mobility was associated with a greater proportion of
lower marks earned, and a smaller proportion of higher marks earned.
When the sample was divided along ethnic lines
the relationship between past mobility and aca-
demic performance was significant only for the
children from Anglo-Saxon families; non-Anglo
Saxon mobil pupils did not earn significantly
lower grades than non-Anglo Saxon pupils with
24Christian A. Sthur and E.N. Wright, "Marks and Patterns of
Parental Mobility in a Downtown School," The Alberta Journal of
Educational Research, Vol. 16, (1970).
23
a background of less mobility. Moreover, there
was no significant difference between the aca-
demic performance of Anglo-Saxon pupils and
non-Anglo Saxon pupils except in the mobile
subgroup. 25
In a study conducted in the Nead School, Bunker Hill, Indiana,
John Evans asked the questions:
(1) Does pupil mobility have an adverse effect
upon pupil achievement?
(2) More specifically, does a history of moving
from one school system to another affect a
pupil’s achievement in reading? social
studies? in arithmetic? in science? in the
pupil's work as represented by his average
achievement. . . ?26
The researcher used ninety-eight fifth and sixth graders in the
Nead School. The data was obtained by converting the letter grade into
number grades. Achievement data was taken from the students' folders.
The conclusion of the study was that the obtained intelligence
test scores from the students ' records indicated that there was no
significant difference between mobiles and non-mobiles. In the subject
areas, the mobiles had slightly higher scores in reading and science,
and non-mobiles had an edge in areas of social studies and arithmetic.
In essence, this study shows that mobility does not have an adverse
effect upon academic achievement.
Morris, Pestaner and Nelson's study on "Mobility and Achievement"
grew out of "assessments" made by classroom teachers who believed that
^ 5
Ibid.
,
p. 54.
2
^John Evans Jr.
,
"The Effect of Mobility Upon Academic Achieve-
ment," The National Elementary Principal , (1966), p. 22.
24
mobility had a "negative effect" in students’ achievement. 27
In reviewing the literature of other researchers, they suggested
that the limitations and inconsistencies that existed reflected two
kinds of deficiencies, "I.Q. and socio-economic status (SES). These
had not been taken into account systematically, and analyses have con-
firmed the parametrics statistics which may be affected by the presence
28
of extreme scores." The following hypotheses were:
(1) Variation in reading and arithmetic scores
obtained by mobile children will be greater than
the variation for non-mobile children, i.e., the
proportion of high and low scores obtained by
mobile children will be different from the pro-
portion of high and low scores obtained by non-
mobile children.
(2) The mean reading arithmetic scores obtained
by mobile students will be no different from the
scores of non-mobile students.
(3) The proportion of non-mobile, high SES
(Socio-economic status) children gaining high
reading scores will be no different from the
proportion of mobile, high SES children gaining
high achievement scores.
(4) The proportion of non-mobile, low SES
children gaining high reading scores will be
different from the proportion of mobile, low
SES children gaining high scores. 29
The population for this study was the entire fifth and sixth
grade classes in the suburbs of the North Alameda County, California.
The variables were reading achievement, arithmetic achievement, based
on the California Achievement Test, socio-economic status determined by
27
Morris, et al
. ,
0£. cit . , p. 75.
28
Ibid.
,
p. 75.
2
^Ibid.
,
p. 75.
25
the Wilson classification of SES and the number of schools attended.
In viewing the tables of mean scores, one can observe the con-
sistency among the reading scores over the three conditions of mobility
(the number of schools attended i.e. 1, 2, 3+) . Therefore, hypothesis
one is supported for reading only. The arithmetic scores show the more
mobile as having the lower scores. These results for reading and arith-
metic are not significantly different. Hypothesis two was supported
(see Table 8) . Hypothesis three was not supported. There was no sig-
nificant differences in the dispersion of scores for high and low SES
children. Hypothesis four was supported; there is statistical signif-
icant difference between the non-mobile SES gaining high scores in
reading in comparison to low SES mobiles gaining scores. Based upon
the statistical analysis presented it can be concluded mobility affects
reading but not arithmetic.
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SUMMARY AND DISCUSSION
In summary, the following are the most informative studies to
date. C.H. Gilliland found transient students in the fifth and seventh
grades to be superior in all subject areas except arithmetic fundamen-
tals. He also found that transients of high ability (above 90) made
higher scores on tests given. The achievement of transients with low
SES I.Q. scores were found to be lower than non- transient but not sig-
nificantly lower
. The children of professional parents showed evidence
of remarkable improvement when compared to children of unskilled workers.
Bollenbacher's study of 5,578 sixth graders showed that mobility
did not affect the reading achievement. An intelligence test adminis-
tered to this group did show the persons with the greatest number of
moves the least capable.
Perrodin and Snipes' study in central Georgia found that the
number of moves did not affect the academic achievement in the areas of
reading vocabulary, reading comprehension, arithmetic reasoning, mechan-
ics of English and spelling. Like Gilliland's study, the area of arith-
metic fundamentals was found to be related to the number of moves.
The researchers also found the longer the distance of the move
the higher the I.Q.
Evans' study showed that mobility does not have an adverse effect
upon achievement. The findings in his study do show a high relationship
between I.Q. and achievement in reading and the sciences. The I.Q. and
achivement level was found to be highest for the non-mobiles in arith-
metic and social studies.
30
Morris, Pestaner, and Nelson provided the most conclusive data
for a thorough understanding of the affects of pupil mobility and
achievement. Seeing the limitations and deficiencies of other studies,
they looked at I.Q. and socio-economic status, and a breakdown of high
and low SES in relationship to achievement and mobility.
Mummert’s study involved inner-city children. The study is
excellent in that he shows the achievement level, community resources
(relocation agencies for mobiles) and the adjustment of mobiles to
their new environment.
Research on mobility and achievement over the last forty years
lias surveyed a variety of populations in a variety of geographic set-
tings. Their studies have assessed academic achievement from diverse
points of view by analyzing a variety of data sources. Some researchers
looked at I.Q., some school grades, and some used questionnaires or
standardized tests. The majority of studies examined the fifth or
sixth grade student, few analyzed a cross section of grade levels. The
literature covers diverse populations, it involves a variety of econ-
omic groups and social classes
.
(See Table 9) . An important area
overlooked by researchers to date is the possible effects ethnic or
cultural factors might have on mobility and school achievement. Even
more important might be minority ethnic or cultural factors, particu-
larly if they are considered in the context of poverty, and its effects
on mobility and school achievement.
As a result of the diversity of the studies few generalizations
can be extracted, but two generalizations are appropriate: The first
is that studies reviewed have shown that researchers are basically in
31
agreement in that mobility does not adversely affect the reading achieve-
ment of the mobile child. As a matter of fact, some studies showed the
mobile child achieving in reading at grade level or higher. The second
generalization is that the stable child excelled in the areas of arith-
metic computation and fundamentals.
The research reviewed serves as a fine prelude to the question,
"What effect does mobility have upon the behavior of pupils in elemen-
tary school?" It is to this question that the writer intends to address
himself.
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"I don't worry about Johnny academ-
ically but I do worry about how he
is getting along socially."-- (Parent
of a mobile child, Marks Meadow
School)
"I really like the way we work in
class but when we play on the play-
ground I really feel like an out-
sider."-- (Sixth grade student at
Marks Meadow School)
"People here just don't care anything
about you."-- (Sixth grade student at
Marks Meadow School)
CHAPTER III
REVIEW OF LITERATURE ON MOBILITY AND ADJUSTMENT
The research reviewed in Chapter II dealt specifically with
achievement. It is important to review and to record what has been
found in the area of mobility and achievement in order to assess possi-
ble relationships between achievement and adjustment. Some studies
showed statistically significant differences among the mobile and non-
mobile students, and some did not. The literature concerning achieve-
ment and mobility pointed out that although students showed little or
no difference in achievement, there were problems in other areas. This
leads one to believe that other factors must be at work. The problems
which are observable could be reactions to problems of adjustment to
teachers, interns, administration, school, neighborhood- -the new house/
apartment and/or other students. Any of these new interactions may re-
sult in manifestations of adjustment difficulties that may not appear
in a written test on the effect of mobility on achievement.
Research on behavior/adjustment problems among children in
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elementary school has been reviewed in a number of studies and compiled
to establish a basis for the investigation which is to follow.
John Ames' article, "When Children are Newcomers ,"^ reported
on research which utilized data obtained from the California Mental
Health Analysis based on evaluations by teachers and the Social Dis-
tance Scale (Understanding the Group Behavior of Boys and Girls).
The results of the study showed that newcomers were slightly
higher in academic achievement and personality adjustment.
As judged by their peers, the newcomers were
considerably lower in social acceptance than
were other members of the class. It was
apparent that some factor other than person-
ality problems accounted for the low acceptance
of newcomers in many schools. 31
The newcomers worried about such things as:
Will I be able to make friends; will people
like me; will I be accepted?^
If outgoing students who possess a good deal of skill in making
friends worried about what the interpersonal relations would be, one
can imagine what it would be like for a shy child attempting to make
new friends.
Ames states that the second greatest worry among newcomers is
that of adjusting to the new school situation. In his study, he found
30John L. Ames, "When Children are Newcomers," Childhood Education ,
Vol. 59, (September 1953), pp. 16-19.
^Ibid.
,
p. 16.
32
Ibid.
,
p. 17.
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that the new children worried about and expressed the following con-
cerns :
I worried about what kind of teacher I'd have,
whether they'd like me or not.
I worried whether I could do the school work
or not.
I worried about how the teachers would treat me.
I worried about my first day at school- -how
I’d get to the office-
-how I'd find my way
around. 33
On occasions after a rather lengthy stay at a new school, new-
comers often suffered from nostalgia. There were considerable differ-
ences among the newcomers in terns of skills, insight, and world views.
For those children who were of "high social acceptance" school
was fine. Making friends was easy. Those with "low social acceptance"
say school was not a very good place to be. They saw the other child-
ren as being unfriendly and felt that they personally did not measure
up to the others. This group always waited for others to come and to
make friends.
Ames concluded by stating that the degree of acceptance on the
part of various schools is a factor in determining the kind of adjust-
ment problems a newcomer might have. Also he made a strong point that
if teachers are to help the newcomers, they must be cognizant of what
is happening among the various groups in the school, in the halls, and
on the playground. This can only happen when teachers become physical-
ly involved with what is occuring at the school, to the point that they
are aware of the group dynamics and the individuals who are most likely
33 Ibid.
,
p. 19.
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to be least receptive to new students. "Teachers must not forget that
the warmth and friendliness they show the new child is of utmost impor-
tance. "34
Swanson investigated the problems transfer students encountered
in an elementary school. 35
The study took place at the Sharp Comer School, Niles Township,
Illinois, using a total of forty students in grades one to six. The
instrument used to obtain the data necessary for the study was a ques-
tionnaire sent to teachers that asked them to indicate whether the
child had academic, social or behavior problems. The more specific
question this researcher was trying to answer was whether or not trans-
fers had problems different from the non- transfers in the three areas
mentioned.
The first question on the questionnaire was:
Does he/ she appear to have an academic prob-
lem? (Level of achievement is less than sat-
isfactory in either language arts or math)
.
The teachers reported that 16 (401) of the ex-
perimental subjects had academic problems, and
13 (32.5%) of the control subjects had academic
problems. The difference was not significantly
greater than chance.
The second question on the questionnaire was:
Does he/she appear to have a social problem?
(Inability to get along with classmates)
.
34Ibid., p. 19.
35Merlyn S. Swanson, "A Study of the Problems of Transfer Stu-
dents in an Elementary School," Psychology in the School , VI, (January
1969), p. 92.
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The teachers reported that 17 (42.5%) of the
experimental subjects had some problems, and
3 (7.5%) of the control subjects had social
problems. This difference was significant
beyond the .005 level of probability.
The third question on the questionnaire was:
Does he/she appear to have a behavior problem?
(Either discipline problems or inappropriate
behavior)
.
The teachers reported that 17 (42.5%) of the
experiemental subjects had behavior problems,
and 8 (20.0%) of the control subjects had
behavior problems. This difference was be-
yond the .005 level of probability. "
Lane (1972) in a series of interviews, found some children total-
ly fearful of relocating, while others did not seem particularly con-
cemed, and some even happy about the move. This was evident in the
following remarks
:
"Oh, all schools are alike."
"David hits me and takes my things, I'll be
glad to get away from him."
"Mother doesn't like this town."
"Maybe the teacher in Roosevelt School won't
have red hair."
"Nothing could be worse than this dopey
school. "28
The majority of the students interviewed had the following
worries and fears:
"I worry about work, I'm afraid I can't do it."
"I'm scared. If only it wasn't for arithmetic."
"I know I'll be left back."
36
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"I’m afraid of what the teacher will say
because I’m new."
"I don't want everyone eyeing me when I co
in."
"I don't know where the toilet is and
probably the boys won't take me."
"I'll probably get lost in the big building."
"I wish my father had to go to school, maybe
we wouldn ' t move . '
'
"I won't even know anybody's name."
"Maybe no one will like me. I'm not very
pretty."
"When I was new in my last school I thought
the walls were coming on me. "^9
Seidenberg, in his book on Corporate Wives - Corporate Casualties
,
makes a very strong point when he states:
The grade school child is likely to take a
negative attitude about everything in the
new area - school, teacher, playground and
so on. This reflects insecurity probably
more than the actual state of things. It
is recommended that when possible parents
write ahead to the school principal to learn
of the curriculum, supplies required, and
even manner of dress. This forearming may
make it easier for the child to catch on
more easily. 40
Grace Stiles, in a study on "Families on the Move" (1962), used
138 transient and 173 non- transients in grades one to six.^l These
were children of military personnel in Rhode Island. Stiles wanted to
know if mobile children suffered from their transiency and at what age
was it most noticeable.
59
Ibid
.
,
p. 98.
4
^Seidenberg, Ojd. Cit .
,
p. 50.
41Grace E. Stiles, "Families on the Move," The Educational
Forum, XXXII, (May 1968), pp. 467-474.
40
The instruments employed were the Gray-Votau-Rogers General
Achievement Test which was divided into four parts: reading vocabulary,
reading comprehension, arithmetic reasoning, and arithmetic computa-
tion. For measuring anxiety levels she used the General Anxiety Scale
for Children, the Test Anxiety Scale for Children and Van-Pit Wishes
(this type was for older children meaning in grades four - six and the
"proj ective")
.
There were a total of forty-five separate tests , --eight different
tests administered to each of six grades with the exception of the Van-
Pit Wishes, which was administered only to grades four to six. On
thirty-three of the tests, there was no significant difference between
the transient and non- transient. On ten of the tests, transients did
better than non- transients. On the General .Anxiety Scale, the tran-
sient showed more anxiety, however, this was not statistically signifi-
cant.
N.M. Downie's study, conducted in Hermiston, Oregon, in 1949,
compared children who moved from school to school with those who had
been in continuous residence on various factors of adjustment. 4 " Using
450 students in grades five, six, seven and eight, he administered the
Otis Self Administering Test of Mental Ability, Intermediate Form, and
a socio-metric test in which each student chooses another with whom to
work on a project.
There was no significant difference in scores made by stable
42
Downie, N.M.
,
"A Comparison Between Children who have Moved
from School with Those who have been in Continuous on Various Factors
of Adjustment," Journal of Educational Psychology , XL IV, June 1953.
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children and mobile children. On the sociometric test, the results
were: the greater the number of moves students had made, the more so
cially accepted they were. 43
Robert L. Stubblefield (1955) cited examples of two students in
elementary school and the apparent effect mobility had on their lives. 44
An eight-year-old girl was transferred in in
mid-school year, was poorly placed and in-
itially ignored by her classmates and her
teacher. In this situation, she reacted with
marked aggression, negativism, and regressed
to an extremely ambivalent relationship with
younger sibling. This girl had many day-
dreams about her former playmate, a girl her
own age. Her hostility toward her brother
was strengthened by his acceptance in his
peer group and she attacked him verbally and
physically. In a second case, a nine-year-old
boy reacted with defiance, aggression, grandi-
ose behavior, and effectively alienated him-
self from his classmates. He had many fanta-
sies about his early school experiences and
developed phobic attitudes about school. One
particular fantasy was the recollection on an
idealized relationship with a boy his own age.
They had roamed the neighborhood together,
planned short hikes, and apparently mutually
supported each other in the repression of
oedipal strivings. 4 ^
These two situations indicate the tremendous difficulties of two
mobiles as they encountered their school's new environment.
43
Ibid.
,
p. 53.
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Robert Stubblefield, "Children Emotional Problems Aggravated
by Family Moves," American Journal of Orthopsychiatry , XXXIV, (Janu-
ary 1955), pp. 120-126.
43
Ibid.
,
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SUMMARY AND DISCUSSION
The research reviewed in this section dealt specifically with
the adjustment of mobile and non-mobile children to school. A finding
of most research in the area is that for some children, adjustment is
an easy process, while for others it is difficult, even to the point
of creating mental disorders. A problem confronted by any researcher
of mobility and adjustment problems of middle class students is that
most research is limited to case studies, and that little statistical
analysis is available. This is perhaps explained by the fact that it
is difficult to design and to supplement interview schedules that can
reliably survey a highly mobile student population. Another factor may
be that school adjustment problems are considered of secondary impor-
tance to achievement. A third factor may be that school adjustment is
difficult to assess except in the context of academic performance. A
fourth factor is that mobility among the middle class and its associated
problems, is overshadowed by the problems of the mobile poor, particu-
larly the Black southerners who migrated north, and the mass migration
of Puerto Ricans and Chicanos throughout the northeast and southwest.
This study will focus on the adjustment problems of the new mo-
bile student population- -the sons and daughters of the predominantly
middle class families in a university town. These students are the
children of professionals, military personnel, managerial workers, and
the cross-section of American society now found in large public univer-
sity towns.
Amherst, Massachusetts, is a large university town which is
43
experiencing the impact of the twentieth century mobility. It is being
forced in its schools to address the needs of the children of parents
who have had to re-negotiate their family structure and re-adjust their
family situation. There are many single parent families; women who are
becoming aware of the feminist movement; there are families who repre-
sent extremes of the political spectra and new religious movements;
families experiencing living on student stipends (a re-adjustment from
an annual income of $20,000 to a $6,000 stipend, and often less); fam-
ilies who have left large homes and are re-adjusting to apartment liv-
ing. Ibis research will study this new group using a pre-tested ques-
tionnaire to draw information and to statistically analyze the data in
the hope of correcting some of the inadequacies of other research in
the area that utilized the case study method.
"I felt that everyone liked me first
then everyone didn't.”-- (Second grade
student at Marks Meadow School)
CHAPTER IV
RESEARCH DESIGN AND PROCEDURE
INTRODUCTION
This study is concerned with the effects of mobility on the be-
havior of children in an elementary school. The researcher, on assign-
ment as an intern at the University of Massachusetts Laboratory School
(Marks Meadow Elementary)
,
observed the effects of the continual turn-
over in student population, particularly as new students attempted to
integrate with the more permanently settled student population. The
more mobile student appeared to the researcher to have serious adjust-
ment problems that related to social, psychological and academic adjust-
ment. For the purposes of this study, "mobile” refers to those children
who had been at Marks Meadow two years or less . It appeared to the re-
searcher from his observations and from discussion with the school's
professional staff that major adjustment problems were more evident in
the population of "new” students who had been in the school for two
years or less. After two years, students were generally viewed, and
viewed themselves, as integrated with the settled student population.
It was for this reason that the researcher established two years as the
point that differentiates the mobile student population from the set-
tled student population.
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PURPOSES OF THIS RESEARCH
To contribute to a better understanding of the relationship between
mobility and elementary school behavior.
To document the need for specific attention to be directed by school
administrators and teachers toward the mobile child.
To contribute toward the theoretical body of knowledge regarding mi-
gration, adjustment due to mobility, and behavior in new environ-
ments, as well as to make a methodological contribution towards the
study of behavior in school and community.
—To offer specific recommendations which might be implemented for
direct action to address the issues of mobility and the child in
the school and in the community.
—To add to the growing body of knowledge regarding research among
middle and upper class groups and their communities.
—To lay the groundwork for future research concerning mobile children.
—To serve as a catalyst for school administrators to look closely at
their school and community, to evaluate the specifics of their situa-
tion, and to take steps to address the particular needs of their
community.
—To serve as an aide to the principal and staff of Marks Meadow Ele-
mentary School in their dealing with the increased rate of mobility
.
—To say to the School Board, Superintendent and other central office
persons, that perhaps other schools in the area have problems regard-
ing mobile children.
—To say to the mobile family, we know you are here and want to aid you
in whatever way is beneficial.
46
-To contribute to the body of research that has been done in areas
of mobility (with a particular emphasis on the university setting)
.
-To act as a catalyst to begin to deal more closely with the mobile
child.
47
STATEMENT OF OBJECTIVES
The objectives of this study were as follows:
a) To compare the behavior problems of mobile children with
those who have been at Marks Meadow for more than two years.
b) To relate children's attitudes towards school and community
to behavior problems as perceived by parents and teachers.
c) To determine the effects of mobility on certain behavior
problems.
d) To recommend modifications and/or improvements in elementary
schools which may increase its effectiveness in helping
mobile children adjust to their "new school".
e) To analyze the correlations of the mobile and non-mobile
students to see if there are significant differences
between the two groups as rated by parents and teachers.
It was the contention of this researcher that the problems in
adjusting to a new school and a new social environment are too often
taken for granted.
METHODOLOGY
Site of Study
Marks Meadow is the Laboratory School for the University of
Massachusetts and a public attendance school for the Town of Amherst.
It is one of four elementary schools in the town. The major industry
in the town is the University of Massachusetts and Amherst College.
The following is a list of characteristics taken from a brochure pre-
pared for visitors to Marks Meadow Elementary School.
(1) Marks Meadow is located in the School of Education
at the University of Massachusetts.
(2) The thirteen classrooms at Marks Meadow are all multi-age
classrooms . Five classrooms in Team I include 5-, 6-, and
48
7-year olds (K-2). The two classrooms in Team II include
7-, 8-, and 9-year olds (2-4). The three classrooms in
Team III include 8-, 9-, and 10-year olds (3-5). The three
classrooms of learn IV include 10-
,
11-
,
and 12-year olds
(5-6)
.
4D
(3) The classroom environment
The classrooms attempt to strike a balance between stimula-
tion and order. On the one hand, both the physical arrange-
ment of the classroom and the displays reflect the activities
that the children are engaged in and are intended to elicit
a lively interaction among people and "things". On the other
hand, each child has his own place to keep his work and be-
longings
,
and each classroom will provide space for privacy
when the child wants to withdraw for a while. 47
(4) The variety of activities
At any given time, one is likely to find many different
activities occurring simultaneously. To a visitor the first
impression may be one of confusion, both the children and the
adults in the classroom have a clear sense of their daily
plans. The day is ordinarily not broken up into different
time periods for subject areas. Children are expected to
take considerable responsibility in planning their own sched-
ules, while the teachers, of course, must monitor the child-
ren's progress to make sure that important areas of develop-
ment are not being neglected. The program is structured, but
structured around the need and interest of individual child-
ren rather than the class as a whole. There is no question
that this places a heavy burden upon the teacher in terms of
both record-keeping and individual communication with child-
ren, but teachers all feel that the satisfactions to be
gained from this approach are worth the exceptional demands
it makes. 4^
(5) The number of adults
In addition to the teacher, each classroom includes several
student teachers who are members of a Teacher Education Pro-
gram which Marks Meadow runs. These men and women are under-
graduates in the School of Education who have chosen the
Marks Meadow Program from among the over twenty undergradu-
ate teacher's programs the School of Education offers. In
4
^Michael L. Greenebaum, Introduction to Marks Meadow Laboratory
School
,
Unpublished Pamphlet, 1973, pp. 1-4.
^Ibid.
,
p. 3.
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addition to other course work in the program, these students
spend two full semesters in the classroom. The Marks Meadow
teachers take unusual responsibility for providing their ba-
sic training in methods and curriculum as well as supervising
their actual student teaching. Team I classrooms also have
half-time kindergarten aides so that special attention may
be given to the five-year olds during their crucial first
year of school. 49
(6) Because of the geographical location, approximately three
fourths of our student population come from University affil-
iated families. A situation that has found Marks Meadow in
the last two years (1971-1973) with a forty-seven percent
turnover in enrollment.
CHILDREN
The students in grades one to six, ranging in ages seven to
twelve, represented the population of this study. They were divided in-
to two groups: families whose children had remained in Marks Meadow
three years or more were classified as non-mobile; families whose child-
ren entered the school (excepting grade one) within the first six weeks
in the fall of 1973, or within the previous two years from some other
school, state or country, were classified as mobile.
The population of the study was obtained by using mimeographed
data -gathering sheets that requested from each teacher, the name of his/
her students, and the date entered Marks Meadow. The cumulative rec-
ords of each child were examined to confirm the information received,
also to obtain pertinent information that was essential to the study.
This could only be accomplished with permission being granted by par-
ents or legal guardians.
The number of students chosen for this population was 282 from a
^Ibid.
,
p. 3.
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total school population of 343. These students represented 160 who
were classified as mobile by definition for the purpose of this study
and 122 who were classified as non-mobile.
INSTRUMENTS AND PROCEDURE
Since it was necessary to receive information from the parents
and students, four instruments were used:
(1) demographic information from parents
(2) Connors Parent Questionnaire^
(3) Connors Teachers Questionnaire^ 1
(4) Student Questionnaire
PARENTAL INFORMATION
Data was obtained by the use of a questionnaire developed by
Keith R. Connors which has been adopted and utilized by the Department
of Health Education and Welfare. Having been granted permission to use
the questionnaire, the researcher modified it so that it would meet the
needs of this study.
Each parent was mailed a letter that explained the nature of the
study and its possible importance to Marks Meadow and to their child.
There was a return self-addressed stamped envelope with a permission
slip to use their child, and to acquire from the child’s personal rec-
ords any relevant data. (See Appendix I). A questionnaire of seventy
50Connors Teacher -Parent , and Parent-Teacher Questionnaires. De
partment of Health Education and Welfare, Public Health Service and Men
tal Health Administration. N.I.H. 1973.
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five items concerning children’s behavior, or problems they sometimes
have in school, was enclosed. A form for obtaining demographic informa
-
C7
tion was also enclosed. (See Appendix II.)
A period of four weeks was allowed for responses. At the end of
this time, the returns totaled 125, of whom 103 agreed to participate
and 22 declined to participate. Some parents gave specific reasons for
their failure to participate (i.e. just divorced, recently separated,
father deceased, questions were irrelevant, and the study was irrele-
vant to the kind of school Marks Meadow was) . The 103 completed parent
forms represented a total of 145 students in grades one to six.
To those parents who had not responded, telephone calls were
made by the school secretary and the researcher. As a result of this
follow-up, eighteen completed questionnaires were obtained, bringing the
sample to 163. In close consultation with the researcher's immediate
advisor, it was decided this number was sufficient enough to begin sta-
tistical analysis. It was also agreed by other members of the committee
that another effort should be made to get those persons who had not re-
sponded to either the written request or telephone calls to participate
in the study. After some deliberation over the issue it was agreed that
a letter from the principal might serve as a motivating factor . His
letter restated the study's purpose and importance to Marks Meadow stu-
dents. It was stated specifically that if there were questions to which
parents did not wish to respond they could omit them. (See Appendix I.)
Through this effort twenty-six additional questionnaires were ob-
tained, seventeen choosing to participate. These have since become part
52
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of the original sample. These increased the total population for the
study to 180 students from 135 families. Breaking this down into sub-
files and mobile population totaled 63.
Letters of "Thanks" were mailed to the parents who participated
in the study. (See Appendix III for letter.)
The data was transferred from optical scanning sheets to computer
cards. From the original Pupil Mobility Survey, two questions were util-
ized to represent the mobility variables. (Date moved to this address;
Times moved in past five years.) Three questions were used to represent
the background variables (family income, present occupation, former
occupation). (See Appendix II for complete questionnaire.)
From Connors Parents’ Questionnaire, seventy-five variables were
employed, included in twenty- two behavior areas. These questions were
chosen because of their relevance, particularly to the kinds of problems
that were experienced by the population selected for this study.
STUDENTS' QUESTIONNAIRE
A student questionnaire form was developed by the researcher,
r ?
utilizing Granger's non-verbal, facial sketch responses. The present
form used by the researcher was modified by Ernest Washington to limit
the number of choices elementary children had to make. (See Student
Questionnaire, Appendix V.)
Using random numbers, ten students from the total population were
53Robert Clark Granger, "Children's Noun-Pair Learning as a Func-
tion of Subject Generated or Experimenter Provided Strings and Response
Measure," Doctoral Dissertation, University of Massachusetts, 1973.
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selected each day until all had been administered the questionnaire.
Sixth grade students were utilized to assist in administering
the questionnaires to younger children under the researcher's supervis-
ion. This experience was found to be rewarding for student assistants
and the researcher. This procedure was in keeping with the philosophy
of Marks Meadow which recognizes the involvement of students.
The questionnaire asked for the students ' response to questions
about
:
a. the town
b. the neighborhood
c. friends
d. teachers
e. likes and dislikes
f. interns
g- other adults in school
Students absent at the time their names were drawn, completed
the questionnaires on the day they returned to school. (See Appendix
V.)
At the conclusion of the study, an open-ended questionnaire was
administered to a random sample of fifty mobile children. (As five were
absent on the day that the questionnaire was administered, N=45 for the
sample.) The purpose of this additional questionnaire was to complement
the data already gathered concerning the children's perception of their
change of environment. (See Appendix IX for list of questions and pa-
ges for discussion.)
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TEACHERS
'
QUESTIONNAIRE
The teacher questionnaire was modelled after that developed by
Keith Connors (1973) . The Connors Teacher Questionnaire consisted of
forty-one questions, thirty-four of which were used for statistical
analysis in this research. These were in three categories: Classroom
behavior; Group participation; and Attitudes toward authority. (See
Appendix VI.)
Teachers also were asked to indicate the severity of the child's
behavior problems and to give an overall evaluation of the child. (See
Appendix VII.)
Prior to filling out the questionnaire each teacher was given an
opportunity to ask questions about those parts that presented problems.
At the conclusion of the study there was a tape recorded session with
each of the four teams of teachers to share feelings about various ques-
tions that were difficult to complete, to give advice or suggestions to
the researcher, critique the questionnaire, and to share knowledge that
may have been gained as a result. (See Appendix VIII.)
At the end of each day, the researcher asked teachers to fill out
their questionnaires for the children to whom the student questionnaire
had been administered that day.
STATISTICAL ANALYSIS
In the initial analysis the SPSS statistical package for Social
Sciences was utilized.
54 This program provides three descriptive
54Norman Nie, Dale Bent, Hull Hadla C. , Statistical Package for
the Social Sciences, (New York:McGraw Hill, 1970), pp. 180-181.
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statistics and one-way frequency distributions. It points out frequency
tables, units, missing values, means, and standard deviation. The code-
book also provides as options for the researcher, a more elaborate set
of tables with labels. The population for this study was divided into
sub-files-
-one which consisted of 117 mobiles and the other sixty- three
non-mobiles. The codebook procedure provides a pictorial view of the
date which was essential for further statistical analysis.
A second analysis conducted was the Pearson Correlation (SPSS) 55
which was used to examine the relationship of specific demographic vari-
ables with parent and student and teacher variables. The output from
this program produced the coefficient of those variables selected, test
of significance and the number of cases (N) upon which the correlation
coefficient was computed for those variables selected. 5(1 In addition,
the Stepwise Regression Analysis was performed. This program was ac-
quired from the SPSS program. Through this procedure the researcher is
able to choose those important variables that provide the best predic-
tion possible with the fewest independent variables. This program was
used to show the possible relationship of sets of variables from the
demographic questionnaire which served as independent variables, and
from a selected group of dependent variables from the parent, teacher
and student questionnaires.
The method recursively constructs a prediction equation one de-
pendent variable at a time. There are two steps: one choice of the
5
5
Ibid.
,
pp. 145-152.
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variable that is the best predictor, and two, the next dependent vari-
able that is to be added to the regression equation as the one which
provides the best prediction in conjunction with the first independent
variable. The step is repeated until all variables have been added or
until the researcher decides there are no other significant contribu-
tions to the prediction equation.
^
7
The fourth analysis, the t-test of significance, was used to ex-
amine the differences between mobile and non-mobiles on the first 126
variables. This procedure was pursued to examine whether there were
significant differences between means of the two populations. (Signifi-
cant here does not mean important or of consequence; it is used here to
mean indicative of or signifying a true statistical "difference" between
58
the mobiles and non-mobiles
.
)
The fifth analysis utilized was the Canonical correlation. This
program expresses on a single index the interrelationship between two
sets of multiple variables. The Canonical correlation served as a means
of reducing the many variables into logical sets that have meaning for
interpretation. The program allowed the researcher to select those
variables labeled mobility factors, those variables labeled as back-
ground to be grouped into sets to be correlated with specific variables
characterized as behavior problems from the parent and teacher question-
naires. (See result section.) This program has been defined as a useful
5
7
Ibid.
,
p. 180.
^Ibid.
,
p. 43.
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tool in bringing many variables that are closely related into sets of
variables, thus "decreasing the dimensionality of the problem."59
59
Anant M. Kshirsagar, "Multivariate Analysis", Marcel Dekker,
INC, (1972)
,
p. 283.
"When I came to Amherst I had no
friends, only my sister and broth-
er."-- (Second grade student at
Marks Meadow School)
"I was scared of my teacher and
scared I would do everything wrong."
(Sixth grade student at Marks
Meadow School)
CHAPTER V
ANALYSIS AND INTERPRETATION OF DATA
INTRODUCTION
This chapter describes the analysis and interpretation of data
obtained in the present study. A variety of techniques were explored.
A decision was made to focus on the overall relationship between those
variables chosen as mobility and background variables from the demo-
graphic questionnaire. Also a selected number of variables from the
parents and teacher questionnaires were examined through the use of
Canonical correlations. The Canonical correlations do not appear in the
analysis section because the data as presented by them is ambiguous and
did not offer significant information or insight regarding the problem.
(See Appendix XIII.) The t-test was used to determine whether differ-
ences existed between the stable and mobile population on each variable.*
The analysis of the mean scores pointed to few statistically
*For clarification and understanding of this section, the reader
may wish to consult: Appendix II - Parent Questionnaire § Pupil Mobility
Survey
Appendix VI - Teacher Questionnaire
Appendix XI - Mean Scores of Teacher Variables
Appendix XII - Mean Scores of Parent Variables
Appendix XIV - T-Test of Significance
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significant differences between mobile and stable children as rated by
teachers and parents. It is, in fact, a significant finding that there
were so few significant differences
. The entire discussion in this
chapter emphasizes just this point. This suggests that other techniques
need to be used to examine these differences for future research.
Out of 126 variables, the two tail probability revealed only six
variables which were significant. It might seem, then, that this was
only due to chance, and once again one must consider results which show
no significant findings, yet which indeed lead one to question why this
is so. (See Table 10; and Appendix XIV for complete T-Test results.)
An important generalization may be drawn when studying this clus-
ter of six variables with significant mean score differences. It ap-
pears that the behavior of mobile children- -more so than stable children,
may be characterized by negative social -interaction difficulties --all of
which may spell behavior problems.
TABLE 10
VARIABLE NAME TWO TAIL PROBABILITY
Afraid others do
not like him .001
Afraid of being alone .007
Carries a chip on
his/her shoulder .008
Has no friends .021
Throws himself around .012
Pouts and sulks .023
60
DESCRIPTIVE STATISTICS
Looking carefully at the V3.ri3.blos and lovols of significance of
me3n scores, it has become apparent that the levels of significance were
not at all as high as the researcher might have predicted at the onset
of the study. If one assumes a mean score of 1.7 and above as a meas-
ure of significance for the variables in this study, the following is
a summary list, breaking down the variables according to significance.
A more detailed discussion of the mean scores follows this summary.
TABLE 11
VARIABLES WITH MEAN SCORE 0F 1.7 OR ABOVE
Mobile Stable
Restless (overactive) X
PARENT Excitable X
RESPONSES
Afraid others don’t like him/her X
Feelings easily hurt X X
Fidgeting X X
Demands must be met easily X X
Restless (overactive) X X
TEACHER Sensitive to criticism X X
RESPONSES Exc itab1e - impuls ive X X
Submissive X X
Shy X X
Excessive demands for attention X
Stubborn X X
61
TABLE 12
VARIABLES Willi MEAN SCORE OF LESS 11 IAN 1.7
Mobil Stable
Picky and finicky X X
Restless (problems of sleep) X X
PARENT
Nightmares X X
RESPONSES Awakens at night X X
Cannot fall asleep X X
Afraid of new situations X X
Afraid of being alone X X
Carries a chip on his shoulder X X
Restless (over-active) X
Excitable X
Fails to finish things started X X
Afraid others do not like him/her X
Lies X X
TEACHER Fearful X X
RESPONSES Excessive demands for teacher
Xattention
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DISCUSSION: DESCRIPTIVE STATISTICS
The mean scores for mobility variables show the average number
of years in Amherst for the mobile students as 1.34 and 4.17 years for
the stable population. This indicates September 1972 as the date of
arrival for those students who make up the mobile population. The aver-
age number of years in Amherst for than is a little less than a year
and a half, while for the stable, the total years in Amherst is slightly
over four years. The mobility variable Year moved to this address,
shows the mean score for the mobiles being 71.87, which roughly agrees
with the mean of the number of years in Amherst. For the stable group
there is a mean of 66.60, and this figure would indicate that this
group has more established roots.
The background variable Income, measured by five categories, has
a mean of 3.23 for the mobile population. This indicates that the aver-
age parent of a mobile child earns somewhere between $6,000-$10,000 a
year. The stable parent mean is 4.40 ($10,000-$15,000) . There are
reasons for such differences that appear. For example, some reasons
offered by the mobile population for coming to Amherst are that they are
graduate students on stipends, assistantships , or divorced or separated
parents who have returned to school with their children. Whereas for
the stable population these persons are university personnel, i.e. pro-
fessors, assistant professors, researchers, clerical workers, and labor-
ers for the University of Massachusetts. (See Appendix X.)
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TABLE 13
DEMOGRAPHIC MEAN SCORES
Variables Mobile Stable
Number of years in Amherst
Year moved to this address
Income
1.34
71.87
$6,000-$10,000
4.17
66.60
$10,000-$15,000
Besides demographic data, information about parental opinions
regarding their child were collected. There were seventy-five variables
in the adapted Connors Parent Questionnaire. Little difference in the
means were reported.
The differences in mean scores of the mobile and stable group,
from the parental variables, range from "slightly significant" to "ex-
tremely significant", on a scale of 0 to 3. (0) representing not at
all, (1) just a little, (2) pretty much, and (3) very much. The vari-
able Picky and finicky has a mean of 1.62 for the stable population and
1.66 for the mobile. This indicates that both groups do not have seri-
ous problems in this area. It could therefore be concluded that the mo-
bile and stable children in this study are not picky and finicky when
it comes to eating.
TABLE 14
SELECTED PARENTAL VARIABLES MEAN SCORES
Variables Observation Mobile Stable
Problems of eating Picky and finicky 1.66 1.62
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Variables under the heading "Problems of Sleep" are another ex-
ample. The variable Restless shows the mobile mean score at 1.47 and
the stable at 1.30. The parents of the mobiles indicate a gradual move,
"no problems" to "just a little problem". The stable parents did not
greatly indicate evidence of problems at the time of the study. Similar
to this is the variable Nightmares . For the mobile group the mean score
is 1.30, while the stable is 1.20. Again there is the indication that
the mobile child tends to have "just a little problem", while there is
not sufficient evidence to warrant extreme concern on the part of the
stable parent. For a third variable in this section, Awakens at Night
,
the mean score for the mobile group was 1.39, and for the stable, it
was 1.22. The parents of the mobile group show that their children
awaken in the middle of the night "just for a little" more than stable
groups. Finally, the variable Cannot fall asleep shows the mobile
group at 1.30, the stable at 1.41. These figures indicate, while both
groups have a minor problem of falling asleep, there appears to be
slightly stronger evidence of this among the stable population. In the
area "Problems of Sleep" the variables Nightmares and Awakens at Night
show enough of a difference among the two populations that would merit
looking at those persons in more detail and individually.
TABLE 15
SELECTED PARENTAL VARIABLES MEAN SCORES
Variables Observation Mobile Stable
Problems of Sleep Restless 1.47
1.30
Nightmares 1.30 1 . zu
Awakens at Night 1.39 1.22
Cannot fall asleep 1.30 1.41
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In the area of "Fears and Worries", for the variable Afraid of
new situations
,
the mobile group had a mean of 1.69 as compared to 1.58
by the stable group. This shows both groups as having "just a little
problem" in confronting new situations. These figures do not show that
either group becomes extremely frustrated, but parents do see some in-
ability to adjust to new situations. The mean score for the variable
.Afraid of being alone showed the mobile population with a mean of 1.66,
and the stable group at 1.32. This was one of the six variables identi-
fied as having significant mean differences. These scores show the mo-
bil group overall being "just a little" more afraid of being alone.
This is understandable when considering the moving from one place to
another, being left alone, coming home to an empty home when parent (s)
are away at work or in class. Scores in this section show an indication
by mobile parents that their children, by and large, have fears and
worries "a little more" than stable children.
TABLE 16
SELECTED PARENTAL VARIABLES MEAN SCORES
Variables Observation Mobile Stable
Fears and Worries
Afraid of new
situations 1.69 1.58
Afraid of being
alone 1.66 1.32
In the section "Trouble with Feelings", the variable Carr ies_ _a
chip on his shoulder , shows the mobile children having greater
evidence
of this behavior problem. The mean score for the mobile
group was 1.31
as compared to 1.09 among the stable group. This variable
too was one
with significant mean differences.
66
TABLE 17
SELECTED PARENTAL VARIABLES MEAN SCORES
Variables Observation Mobile Stable
Trouble with feelings Carries a chip on
his shoulder 1.31 1.09
The variables in the section "Restless" show the mobile child as
rated by the parents being "just a little" more restless than the stable
child. The variable mean scores for Restless (overactive) are- -mobile
1.86 and stable, 1.48. The variable Excitable- impulsive
,
shows the mo-
bile with 1.70 and stable group 1.62. The variable Fails to finish
things started (short attention span) shows 1.60 for the mobile group
and stable as 1.53.
TABLE 18
SELECTED PARENTAL VARIABLES MEAN SCORES
Variables Observation Mobile Stable
Restless Restless (overactive) 1.86 1.48
Excitable 1.70 1 . 62
Fails to finish things
started (short atten-
tion span) 1.60 1 . S3
In the section "Problem Making Friends", the variable Afraid
they
don't like him shows a significant difference as the mobile
group with a
mean 1.71 and stable with 1.34. These figures could indicate
evidence
of the mobile parents having somewhat greater paranoia
about other
people's perceptions about them. Such fear could have
been precipitated
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by parents' fears themselves, or from previous experiences. The vari-
able Feelings easily hurt shows the mobile group with a mean of 2.00,
and the stable group with a score of 1.82. This indicates that parents
of both groups see that there might exist more than "just a little"
problem. It is certainly more evident for the mobile.
TABLE 19
SELECTED PARENTAL VARIABLES MEAN SCORES
Variables Observation Mobile Stable
Problem making friends Afraid they don’t
like him 1.71 1.34
Feelings easily hurt 2.00 1.82
The total table of mean scores from the parental data do not in-
dicate that on the whole, students in the two groups have significant
behavior problems. These figures do show parents for the most part,
seeing their children as having few problems. These two areas would
indicate that parents feel there is no need to become alarmed- -these aie
growing pains and eventually they all subside. Nonetheless, the lating,
when viewed individually, shows the mobile group with much higher mean
scores which might lead one to believe that there are behavior problems
exhibited by the mobile child that are truly significant to the
moving
from one situation to another.
The mean scores of stable and mobile students rated by
teachers
show the mobile students having signs of behavior problems
m the
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classroom in group participation or with authority. Consider for exam-
ple, the variable Fidgeting
. The mobiles have a mean of 2.11, while the
stable group shows 2.07. This could mean that teachers find both groups
"pretty much the same". For the variable Demands must be met immediate-
ly; gets frustrated--the mobile group has a mean of 2.06, while stable
has a mean of 1.77. According to the rating scale, this would place the
mobiles "pretty much" having this problem. Slightly different from this
variable, the mean score of the mobiles for Restless (overactivej show a
1.89, while the stable group shows 1.84. Both groups seemingly have
this problem- -"just a little". Closely associated with the above two
variables, the variable Excitable, impulsive shows the mobile having a
mean of 2.00 and the stable at 1.90. Again there is not a significant
difference between the two groups. The variable Sensitive to criticism
shows a mean of 2.12 for the mobiles, 2.39 for the stables. For the
variable Lies, the mean for the mobiles is 1.14 and for the stables is
1.11. These low scores indicate that teachers perceive both groups
as being truthful in general. (See Appendix XI.)
TABLE 20
SELECTED TEACHER VARIABLES MEAN SCORES
Variables Observation Mobile Stable
Fidgeting
Demands must be met immedi-
2.11 2.07
Classroom
ately; (gets frustrated) 2.06 1.77
Restless (overactive) 1.89 1.84
Behavior Excitable, impulsive 2.00 1.90
Sensitive to criticism 2.12 2.39
Lies 1.14 1.11
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While both groups are affected by the behavior problems in Table
20
>
the stable groups were slightly more so. Considering that the lat-
ter have spent more of their academic years in this school and are there-
fore "at home"-
-one might assume that the means would be reversed. Such
a result would be related to the mobil child’s newness to the situation,
seeking a place, or perhaps --fear. On the other hand, the stable child,
might exhibit more of these behavior problems related to attention get-
ting, leadership style, or perhaps boredom.
In the area "Group Participation", the mean scores for Submissive
show the mobile as 1.80, and the stable as 1.84. Both groups seem to be
converging toward "just a little problem". The mean score for Shy shows
the mobile score 1.70 and the stable 1.82. Again the two groups are
progressing from "no problem" to "just a little". The figures show this
to be slightly more prevalent among the stable group. Means for the
Fearful are close, showing the scores for mobile as 1.46 and for the
stable as 1.42.
TABLE 21
SELECTED TEACHER VARIABLES MEAN SCORES
Variables Observation Mobile Stable
Group Participation Submissive
Shy
1.80
1.70
1.84
1.82
Fearful 1.46 1.42
The section "Attitudes toward Authority" shows the two groups
with potential problems. For example in Excessive demands for teacherVs
attention, the mobile is 1.81, and the stable is 1.36. This tends
to
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show that the mobile child, in moving, looks for attention, perhaps
guidance in the school. While for the variable Stubborn
,
the mobile is
2.64, and the stable is 2.63. There are two important aspects here.
One is that the mean scores are extremely similar. And secondly, this
is, of all forty-one variables, the one which the teachers rated high-
est; hence, this particular behavior problem seems to be paramount for
the teachers. (See Appendix XI
.)
TABLE 22
SELECTED TEACHER VARIABLES MEAN SCORES
Variables Observation Mobile Stable
Attitude toward Excessive demands for
Authority teacher’s attention 1.81 1.36
Stubborn 2.64 2.63
The mean scores thus presented show the mobile children having
"just a little problem" on the four point scale used as rated by their
parents and teachers. However, there is evidence that stable children
are affected by some of the problems which one would expect have been
created by a move. No doubt other events other than moving affect the
responses of children in both groups ; these events were not taken into
account in the present study, and possibly contribute to the size of the
means of both groups. Careful analysis of these figures has caused this
researcher to question the impact the children new to the school have
upon those defined as "stable". Although mean scores for either group
are extreme, they merit the consideration of being viewed in the sense
that there exist potential behavior situations that could very well
develop into problems.
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COMPARISON OF MOBILE AND STABLE CHILDREN AS RATED BY PARENTS AND TRACI Q-RS :
One of the main goals of this study was to identify differences
in perception of the triumvirate (parent
-teacher-chi Id) in terms of per-
ceptions and expectations concerning behavior of the school children.
The graph on the following page expresses the comparison of responses
(mean scores and correlations) of mobile and stable parents and teachers
on thirteen selected variables which related specifically to their per-
ceptions of behavior of the children.
By expressing the data in a graph form (see Table 23)
,
it is
possible to see that there is a pattern to the responses of the four
groups. Teacher responses concerning mobile children were consistantly
higher than the rest of the groups. This may be due to the teachers'
exposure and experiences in the classroom, for the variables listed may
be viewed as, and may in fact be, behavior problems, and as such be
quickly noted by teachers. It may also be indicative of a high level
of professionalism on the part of teachers in dealing with mobile youths.
And more generally, it may be a result of the teachers' perceptions of
the context and the actors. During the course of the two years in which
the researcher performed participant observation in Marks Meadow, it
was noted that there were continual behavior problems in the classroom.
One might think that teachers having to continually deal with the same
and/or similar problems, would eventually (and hopefully) lead to a
cessation or decrease in these areas. But as indicated in the results,
COMPARISON
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MOBILE
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STABLE
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and revealed in this graph, the teachers responded consistantly higher
than parents concerning these behavior problems among the children.
Parent-stable (parents of stable children) responses were consis-
tantly lower than the other groups. This is consistant with the preva-
lent belief that children adjust easily to change. In this specific
case, it may be seen that parents of the stable children were less con-
cerned/attuned to their children having behavior problems. The blatant
changes in life or environment which come with moving from one place to
another had not occurred, and this was then mirrored in parent -stable
responses concerning their children’s behavior.
The variable with the highest mean scores among all four groups
was "Feelings easily hurt". This particular variable was so rated as
it may be viewed as applying to both mobile and to stable children. The
newness, which may incite a feeling of isolation, that people do not
care, that one does not belong or fit in, all may lead one to rate
"Feelings easily hurt" as applying to children who have changed schools
and places of residence. At the same time, children who have consis-
tantly been in the same living and learning environment, might be con-
sidered in a "growing period" and so be easily hurt.
The lowest scoring variables were three: "Has no friends",
"Afraid to go to school" and "Truancy". Parents and teachers commonly
assume that children make friends easily and hence rated this variable
lower. This is in contrast to the responses of children in the open-
ended questionnaire who indicated that making friends and having friends
were of great concern to them in moving and in entering a new school.
Fear of going to school and truancy were not viewed as major problems as
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both parents and teachers generally assumed their children go and stay
in school. Fear of going to school, or dislike of school, is so stereo-
typed among children, that it was not highly rated as a problem by par-
ents and teachers. It is significant to note that most of the variables
which rated high were those which were most easily observable, and dis-
ruptive in the classroom and in the home.
Overlayed on this section of the data analysis are children's res-
ponses concerning mobility. It is by thus looking at the actors them-
selves and placing this in context with the parent and teacher responses
that the fuller picture comes into view.
MOBILE STUDENT RESPONSES ON OPEN-ENDED QUESTIONS:
There are about 350 children enrolled at Marks Meadow Elementary
School. Seventy-five of these children may be considered to be recur-
rent behavior problems. All of these seventy-five children are mobile.
The four open-ended questions were asked to a random sampling of
the mobile population chosen for this study. Students were asked to
respond to each by writing their responses. The researcher, with the
assistance of ten sixth graders, administered the questions in the
auditorium of the school. Each aide was given a copy of the questions,
which were also written on a large chalk board, and read aloud by the
researcher.
The first question posed was "When you first came to .Amherst you
felt..." (See Page 75.) Peer groups, as might be expected, were ex-
tremely important to the children. About forty-percent of the responses
mentioned friends as being a factor in feelings about the new place.
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There were two references (out of a total of 45) made to the place
moved from. Forty-nine percent of the responses were in some way posi-
tive (i.e. "felt good", "happy", "excited"). Forty-four percent of the
responses were describing negative feelings (i.e. "no friends", "scared",
"lonely", "worried").
The second question administered was "When you first entered
Marks Meadow you felt..." (See Page 77.) The focus of this question
was on the initial impressions and perceptions of the mobile child as
he entered the school. Approximately seventy- three percent of the child-
ren described their feelings in a negative manner ("scared", "nervous",
"worried", "lonely", "strange"), while approximately twenty-seven per-
cent responded in a positive manner (i.e. "happy", "excited", "joyful",
"nice"). This is a marked contrast to the first question which keyed
in on the location (place of Amherst)
,
while this one focused on the
school and with a dramatic increase in the number of pessimistic/nega-
tive responses. It is both interesting and significant to note that
only one reference was made to teachers ("scared of teachers" and only
one reference was made to a parent ("my mother dropped me off").
The third open-ended question was "Your feelings about other kids
at Marks Meadow during your first three or four months of school were.."
(See Page 78.) The design of this question was such that it allowed a
time span of several months which might allow for the initial culture
shock to pass, and for an adjustment period for the child, in contrast
to the other questions which keyed on initial feeling. Forty-three per-
cent of the responses were positive ("they liked me", "were nice kids ),
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and fifty-five percent were negative ("rotten most of them", "mean",
"worried", "snobbish"). While there is a decrease in the total number
of negative responses compared to the previous question, there still are
a substantial amount of negative responses among mobile children. There
was an increased use of qualifying and indefinite adjectives, which made
clear the difficulties of black and white generalizations, for example,
not everybody didn't like me, but some... or most... or a couple. In fu-
ture studies, or in a follow up to this one, it would be helpful to re-
design and add to this section a scale question which would allow these
open-ended responses to be totaled and tallied, and so more easily re-
corded. In addition, one might probe into the common responses of
"scared", "happy", "excited" and ask open-ended responses of "why" the
children felt this way.
The fourth and last question was "Your opinion of how other kids
acted toward you was... (See Page 80.) There were only thirteen respon-
ses to this question, two of which were "I don't know". The reason for
the poor response here is significant. It might have been the placement
of the question. In a further study, one might re-order some of these
questions. It might also be because the children felt the information
had been covered in the other questions, or they may have had difficulty
with the kind of question as it was posed. It was asking their inter-
pretation of actions of others directed toward them, rather than as in
the previous questions, which asked for their impressions of their own
feelings.
MOBILE
STUDENT
RESPONSES
TO
OPEN
ENDED
QUESTIONS
ON
MOVING
80
01
CD
3 no
O G
a)
•H
no Vj
44
CO E3 0) •H
O 3: c0
u U (0
M
no AJ
O 3 O 4-»
u U O G Xi
o — rd 00
cfl 01 c (0 u 3
no no 3 o no
CO •H *H no 3> rC 0)
no no c0 •u J4
fH <D
a: 4-1 0) (O a) >v G
O £ 00 no E <0 G
o g G 33 cO
<D 0) CO •H 0) Q) <D u B
j= rH 3= *H as su CL u u V4 H U no
O 3 3 O 44 rH a) c0 O
O 3> a A! 3! O
3 CJ 44 AJ *H 3 00
o •» as O » rH
.c cO 0) c G CU 44
E *H U no 3 M O
44 0) O *H o 0) 3
O A! no u no c 3! CO U
•H QJ AS •u u
c rH as u c0 a> u o
o •H — G 4J CO o COH >> rH c D o » CO G
c rH no > >> G a> CO
•H a a *H c0 u a o a: 3 g CO
CL o e no a) G no CO 00 cO 3
o o > 3 A 3! a)M C/0 M M w M CO CO s M M M
3
o • O rH CN COH CN m vO 00 ov rH rH rH
81
SUMMARY AND DISCUSSION
This section contains three tools used to analyze the data.
These are: descriptive statistics; a graph comparing the teachers' and
parents' observations regarding students' behavior; and an open-ended
response questionnaire given to a random sampling of the mobile popula-
tion participating in the study.
One factor which was found permeating all three of these instru-
ments was that extremes in responses, either toward significance or
toward the lack of it, were found generally in regards to the mobile
students. Another factor found when analyzing comparatively these three
instruments, was that making friends was an over-whelmingly important
issue for children. Yet, parents were comparatively less attuned and/or
concerned to their children making friends.
FINDINGS
In Chapter IV, five objectives for this study were stated. The
following results were found:
Objective A: To compare the behavior problems of mobile children with
those who have been at Marks Meadow for more than two years.
This objective was completed in that a comparison was made of students
who are mobile with those who are stable. The analysis showed no signif-
icant difference between the two groups as rated by their parents and
teachers
.
Objective B: To relate children's attitudes towards school and community
to behavior problems as perceived by parents and teachers
.
This objective was not completed. There was no correlation between stu
dent attitudes toward school and community with behavior problems
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perceived by parents and teachers. Correlations were computed on selec-
ted behavior problems with no significant correlations being apparent.
Objective C : To determine the effects of mobility on certain behavior.
This objective was completed. Neither mobile nor stable were seen by
teachers as having any serious problem.
Objective D : To recommend modifications and/or improvements in elem-
entary schools which may increase its effectiveness in
helping mobile children adjust to their "new school".
The completion of this objective may be found in Chapter VI. There are
twenty-five recommendations for modification and/or improvements of sit-
uations in school for the mobile child at Marks Meadow.
Objective E : To analyze the correlations of the mobile and non-mobile
students to see if there are significant differences be-
tween the two groups as rated by parents and teachers.
The Canonical correlation was used to complete Objective E. There were
no statistically significant correlations found. (See Appendix XIII.)
LIMITATIONS OF THE STUDY
It was the intent of this study to examine the effects of mobili-
ty on the behavior of children in Marks Meadow School. The researcher
and some members of the teaching staff felt that family mobility was
affecting children’s behavior and school adjustment. In general, the
data collected in this experiment indicate that differences in behavior
between mobile and stable children were not as great as anticipated by
the researcher. Yet some of the findings- -particularly in the open-
ended questionnaire and teacher ratings, did in fact substantiate the
concern and need for special attention to be focused on mobile children.
The difficulty of obtaining responses from the stable family, the
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lack of data as to the number and relationship of adults in the house-
hold, the decision to define "mobile" as two years or less in Marks
Meadow, and the overall research design, all have influenced the find-
ings of the study.
As stated in the introduction to Chapter IV, for the purpose of
this study
,
mobility is defined as any students who had entered Marks
Meadow School within a two year period (1972-74) from some other town,
city, state or country. It was the observation of this researcher that
within this two year period a number of students had difficulties ad-
justing or adapting themselves to the new school environment. A redef-
inition of mobility to include three years and four years would have
provided for a more elaborate design as well as given the researcher an
opportunity to observe students at various stages of mobility. This
would have increased the population of the study and offered an oppor-
tunity to examine and correlate students at various stages of mobility.
The size of the population responding to the questionnaire is
an important factor influencing the results; greater control of the
stable population would have increased the "N" (number) for this group.
Some of the problems identified by the researcher which could
not be adequately considered at this time may relate to the uniqueness
of families in a university town. For instance, the student population
in this research is unusual in that most literature currently available
deals with children who come from two-parent families. In this study a
significant percentage (301) of the student population come from single-
parent families; divorced families, families where mother or father share
the house or apartment with a companion who is unrelated, families where
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mother and/or father have been married several times, and families where
mother and/or father has entered the University as a full-time student-
-
in essence, families where changing adult relationships appear to be a
way of life.
Studying such a population demands the development of a research
design that more adequately probes family structure. As a result of the
findings of this study the researcher feels that questions which more
adequately identify and explain family structure might be integrated into
future studies of mobility. For example, some questions that might be
posed include:
(a) is the child acting out because of a change of adult
relationships in the family?
(b) is the child withdrawn because he misses his father
or mother?
(c) to what degree is the kind of behavior manifested
indicative of the life style of the child’s family?
(d) is it the absence of the mother or father that is
causing the inability to adjust?
Further studies also might include a questionnaire that consid-
ers many kinds of variables, i.e. questions that are non-threatening
and allow parents to feel comfortable in giving what is considered
private and/or personal information about themselves, their family and
their children.
"I felt good because a kid in my
class showed me around."-- (Fifth
grade student at Marks Meadow School)
CHAPTER VI
CONCLUSION
It is important to note that the data collected for this study
indicated that there were few significant differences between the be-
havior of children from mobile homes and the behavior of children from
more stable families. Also, it is important that, although the data
indicates that the differences are non- significant, many professionals
on the staff of Marks Meadow School continue to be impressed by behavi-
oral differences between the two groups of students. Several staff mem-
bers at Marks Meadow feel the need to adjust their classroom activities
so as to address the behavior of "newer" students. The teaching staff
and the researcher are convinced that mobility does present a school ad-
justment problem that affects student behavior.
In the section concerning the limitations of the study, in the
preceding chapter, the author has presented some important questions
that may be incorporated into future studies. These would then enhance
the probability of more clearly identifying the variables that are pro-
ducing the perceived differences between the behavior of mobile children
and the behavior of more stable children.
In this chapter, the author has outlined the conclusions and
recommendations of the study. Some of the recommendations address the
reality expressed by the staff of Marks Meadow School and are consid-
ered appropriate by the author despite the apparent paradox that exists
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between what the data shows and what those working in the school feel
to be the validity of the situation.
The specific problem which this dissertation has been address-
ing is the effect of mobility on elementary school children in a uni-
versity town; Amherst, Massachusetts. This is but one facet of a more
general problem which is a vital one in school administration, and that
is: how can a school be responsive to the needs of the community? In
order to address this issue, steps must be taken first to identify the
problem and to analyze the specific nature and character of the particu-
lar community. It is by being attentive to the needs of the community
as a whole, that steps then may be taken to produce a productive learn-
ing atmosphere in the school.
Change is a natural process when one considers the community - as
well as the relationship between the school and the community. The two
need to be flexible- -and there is a systemic relationship between them,
as changes in one reflect changes in the other , often in a direct , and
often in an indirect manner. It is when an administrator is attuned to
the dynamic nature of the system that he comes to look to, and plan for,
the diversity among the backgrounds of children entering the school sys-
tem. Hence, examining mobility is perhaps one of the most obvious ex-
amples of the relationship of the changing characteristics of a particu-
lar community and how this is reflected in children's school behavior.
And how then may a school take measures to attempt to (1) recognize,
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(2) provide programs, (3) evaluate the results of the fact that approxi-
mately 50% of the school community is new in the area?
The implications for such a model of assessment and procedure on
the international level are clear; with increasing rates of moderniza-
tion throughout the developed nations and third world, there is increas-
ing emphasis on providing education for the masses. There are rapid and
in some cases, alarming rates of urbanization as individuals from rural
areas move to cities. As cities seek to provide education for these
newcomers, the cultural and ethnic/ social economic diversity of the
backgrounds of the children entering the school is apparent.
On the national level
,
mobility and school systems is an increas-
ingly crucial issue. There is a continuing depopulation of the rural
areas, which is a consequence of industrialization (in urban areas) and
mechanization of agriculture. The classic push-pull factors of migra-
tion are evident as people move to where jobs are- -near or in cities.
In addition to this, is the scramble to the suburbs. Another kind of
mobility, is that which has received national publicity recently, and
that is people moving in or out of a place because of the school system.
The integration of schools is a factor of vertical mobility as children
are coerced into changing schools.
On the local level
,
that of the university setting, the situation
is very specific. In this case, the university often pulls individuals
from diverse nationalities and cultural backgrounds , more than any other
institutions. Specifically, in the Amherst community, where, as it has
been pointed out, there is a tremendous amount of mobility in the student
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population. This community may be described as one which is a focal
point of innovative education since the public schools are functioning
in close conjunction with the University of Massachusetts School of Fd-
ucation. Most, if not all, of the energies and dynamism in curriculum
development is directed toward learning or skill building development.
While being cognizant of mobility as a factor within the student body,
this remains only a peripheral consideration. The educational system
does not deal directly with this pervasive and yet so obvious a charac-
teristic of the student body of the University or Amherst community.
The effect of past experience on present and future behavior is a
well -acknowledged phenomenon. In this particular instance, it is impor-
tant to consider the psychological aspects of moving from one place to
another for the specific goal of the parent --that is to get an education
or to be involved in an administrative or teaching capacity of the uni-
versity. The point is that the child is generally not involved in the
decision-making process. The nature and the effect of the stress on the
child varies with the particular child/parent/context. As outlined in
the text, and in the recommendations- -it is not only possible, it is
necessary for the school to take specific measures to address the issue
of mobility within the community, it’s effects on the children and the
effect on the school system.
One common trend in social scientific research is to perform
studies on lower class communities. It is far less common to study ohe
upper classes or the intellectual/professional classes. Yet this is
exactly the nature of this research design, and it may be noticed
that
there was some difficulty in administering the questionnaires and
getting
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accurate responses from parents. This was quite an important issue,
since it too was assumed that, to varying degrees, the parents' percep-
tiun was transferred to the children—and the concept of "temporary"
existence in a place. It may in fact have been directly resultant from
the fact that many parents too do not feel particularly attuned to the
particular community and school since they are themselves transients.
Some examples are:
Mrs. C moved 12 times, re-married three times and maintains that
her child is perfectly adjusted. The child was evaluated and found to
be hyperactive, non-conforming, and having some very clear problems in
getting used to the transient life.
or:
Two Chinese children were in the school as their father had re-
ceived an opportunity to study post-doctoral work at the University.
They spoke no English. It took two months for the school to mobilize
the resources to give the necessary attention to these children. In
this case, the need was identified immediately, yet action was delayed
for lack of resources.
or:
A child from a divorced family, raised in a traditional environ-
ment, came to Marks Meadow when he was expected to set his ' own objec-
tives. He was found continually hiding in closets- -he was not prepared
or able to deal with options offered him in the new flexible setting.
or:
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Christian came to Marks Meadow from the New Hampshire Public
School System. He had difficulty adjusting to the open environment in
Amherst, particularly in the area of decision making. Three years later
his father
,
having completed his university requirements
,
the family
moved back to New Hampshire. Since that time the child has once again
been having difficulty acclimating himself to another "new school"; this
time in a very traditional classroom where expression, movement, and
decision making were only peimitted in well-defined teacher supervised
parameters.
Marks Meadow Elementary School was chosen for this study because
of its convenience- -it was the school in which the researcher was work-
ing as an Administrative Intern. The student population and the prob-
lem of transiency were not significantly different from other settings.
The recommendations that are to follow would apply to Marks Meadow and
to other schools facing similar problems and concerns, i.e. helping new
students adjust to their school setting.
RECOMMENDATIONS
The effect of mobility on school children is a complex phenom-
enon. The research for this study has been a mix of quantitative and
qualitative analysis which have been derived from intensive observation
and participation of the researcher. It is with such a qualitative mix
that the following are presented.
A fundamental point in approaching such a problem is that the
school should study or assess the student body as a whole to determine
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exactly how large the mobile populus is. If the number is significant,
might than warrant the utilization and adoption of the following
recommendations
:
(1) Institute a Buddy Club, Pals Club, Friends Club or Sponsor Club
to help orient a newcomer to the new school.
(2) Provide the new incoming family with a list of agencies where
they may secure certain information.
(3) Conduct a series of orientation exercises for all new students and
parents by students and parents who were new the previous year or
semester. They may be carried out periodically throughout the
school year as a follow-up measure.
C4) Solicit parents who are available to be host families for new
families to the community.
(5) Provide each new student with a booklet about the school. If the
opportunity permits, this should be given to the student before
entering the new school.
(6) During the first semester- -have weekly or bi-weekly discussion
groups with new students.
(7) Provide time for evening sessions when parents and students may
get together with various members of staff, other students and
administration in an informal setting to discuss whatever concerns
they may have.
The above also could lead to structured sessions out of concerns
generated by those participating.
(8) Work directly with existing agencies and resources in
the communi-
ty (i.e. churches, civic organizations, local clubs, university
92
organizations) to develop a mechanism for locating and con-
tacting new families.
If there are no agencies-
-local churches and the university.
(9) Carry out an evaluation study of the transient population to
assess any patterns or group characteristics which would then
be helpful in designing programs.
CIO) Give specific and individual attention to new students who do
enter in mid-semesters to assist them in adjustment, (i.e. buddy
system, sponsor system, parent conferences)
(11) Allow the child the opportunity to discuss his/her perceptions of
the planned move, express emotions about it, understand the rea-
sons for the move, and to help the entire family to become aware
of the impact on the child.
(12) If time permits, prior to the move, provide the opportunity for
the child to visit the town and school where the move is to take
place.
(13) Explanation by the administrator (or counselor) in a given school
to parents who are new to a school, of the nature of its curricu-
lum, the philosophy behind it. This could minimize any complica-
tions that might impede the progress of the child.
(14) Discussions with parents and children about the reason for the
moves and allow for frank feedback from them.
(15) Maintain open lines of communication between parents and school
personnel in explaining any type of information which might beai
directly or indirectly on their child’s progress in school oi in
the home.
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(16) Awareness by teachers and administration of socio-economic condi-
tions that often surround the move to a new location.
(17) Avoidance by parents of making a move which interrupts a semester.
Such an action can prove detrimental to academic success of a
child and in some instances could lead to emotional instability.
(18) Design by the administration of a school of some discretionary
procedure for securing the following information (since many par-
ents specifically single-parent families, do not provide such
very easily)
:
(a) socio-economic conditions
(b) number of siblings
(c) former school
(d) general philosophy of former school
(e) ethnic background
(f) psychological assessment
(19) Awareness on the part of teachers of the kinds of cliques, groups,
and individuals who exist in a given classroom. Such an awareness
can prove valuable in helping a newcomer feel at ease in a new
situation.
(20) Provision of resource persons in schools with multi -cultural
students for discussions, tutoring, consultation.
(21) Coordination and implementation of orientation of new students to
the school by the administrator and the counseling staff.
(22) Development of positive procedures for accepting newcomers which
will provide assistance immediately upon entrance into the new
setting.
(23) Provision of an easily readable discharge form containing informa-
tion about the child that does not require a specialist to interpret
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before a child can be properly placed in a given school.
(24) Evaluate annually academic performance of all students
--both
mobile and permanent. This may be then correlated with past
experiences (i.e. mobility) and present behavior patterns of
the students-
-to elucidate the specific impact of mobility on
the particular school.
(25) As this is an exploratory study, conduct further research into
the area of mobility and educational systems.
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Letter Regarding Nature of Study-
Permission Slip
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October 19, 1973
Dear
This is my second year as an administrative intern at Marks
Meadow as a doctoral student at the School of Education. During
this time I have become increasingly interested in what effects,
if ;my, moving from one school to another has upon children in
elementary school in general and the effects it lias upon Marks
Meadow in particular.
In order to determine whether or not mobility does effect
the children at Marks Meadow, I am undertaking a study which
requires the involvement of children, parents and teachers.
I hope you will be willing to participate in this study;
if you are, please complete the attached questionnaire and
release-of -information statement and return to me in a sealed
envelope at your earliest convenience. The information that
you give me will be completely confidential and no names will
be used at any time.
If you choose not to participate, please check and sign the
box and return the blank questionnaires to me.
Thank you for your time and consideration.
Sincerely,
Sammie Potts
Administrative Intern
I prefer not to participate in this study.
Permission to use School Information
I understand the request to have my child
age > in the grade at Marks Meadow School included in a
study of pupil mobility which is being conducted by Sam Potts, Graduate
Student, Administrative Intern - Marks Meadow Laboratory School - School
of Education - University of Massachusetts. I give Mr. Potts permission
to get pertinent information from the school records of my child to be
used in his dissertation. I further understand that no names of pupils,
parents or schools will be used.
(Signature of parent (s) or Guardian)
APPENDIX II
Pupil Mobility Survey (Demographic Questionnaire)
Parent Questionnaire
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PUPIL MOBILITY SURVEY
Date CODE 0
You have been selected to help me answer some questions about how children
feel about moving, etc., into a new neighborhood, home, and school. To begin
with, however, I would like to get some information about the people who live
here with you in this house/apartment.
1.
Would you tell me the first name of each of your children who are in
school? Let's start with the name of the oldest (Record in Column 1,
see.below). Relationship, Age, Grade, Present School, Previous School:
1 2 3 4 5
Present
Marne Relationship Age Grade School
1.
2
_.
3_.
4.
'
5.
6 .
2.
Now I have some questions about your home. Do you own or rent?
Ovm Rent Other
(Specify)_
3.
When did you move to this specific address?
(Month) »
6
Previous
School
4. How many times have you moved in the past
six months or year
Comments
5. How many times have you moved in
the past five years?
6. Where did you live just before you moved here?
~Mol Street Address
City
107
-2-
7. What was the main reason that you left your last address?
A. House was damaged or destroyed by fire, storm, etc.
3. Could not pay rent, or too expensive.
C. Needed more space.
D. Divorced - separation of family.
E. Educational Aspirations
F. Advancement, job dissatisfaction, more education
G. Other
8. Did moving create any adjustment problems?
No problem Some problems Several problems
Minor problem Major problem
9. What country or state did you move here from?
10. What is your nationality/race?
11. What language other than English is spoken in the home?
None, English only
Spanish
German
French
JDther specify
12. Your family income is
less than $3000
-
* /
3,000 - 6,000
6,000 - 10,000
more than 15,000
13. What is your present occupation?
14. What was your former occupation?
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PARENT QUESTIONNAIRE CODE #
TIONS: Listed below ore items concerning children's behavior or the problems
they sometimes hove. Read each item carefully and decide how much
you think your child has been bothered by this problerrvduring the
last month: NOT AT ALL, JUST A LITTLE, PRETTY MUCH, or VERY MUCH.
Indicate your choice by filling in the space
(
« ) in the appropriate
column to the right of each item.
ANSWER ALL ITEMS.
OBSERVATION
Nat
ot
ell
Just
0
littU
Pretty Very
much much
PROBLEMS OF EATING:
1. Picky and finicky .q_. ..j.. ..j..
2. Will not eat enough 2. :-i-- --2z-
3. Overweight 3 . ..q... ; . l; . ..j..
PROBLEMS OF SLEEP:
4. Restless 4 . .- t;. --2-.. -.3 .
5. Nightmares 5 . zzi .- -3-- ..3..
6 . Awakens at night $ ..3.- .-j-- --g-- .3 ..
7. Cannot fall asleep 7 . -q.. ;
-t-- : z ilz-.
FEAR AND WORRIES:
8 . Afraid of new situations 8 . ;;t:: zz2zz zzizz
9. Afraid of people 9 , z:q.- --j.- ; -3 ;
10. Afraid of being alone 10. zziz
11. Worries about illness and death J 1. zzizz ;:5 :
MUSCULAR TENSION:
12. Gets Stiff and rigid 12. zziz
13. Twitches, jerks, etc 73. ::3::
SPEECH PROBLEMS:
16. Hard to understand 16. ::f” zzizz zziz
WETTING:
17. Bed wetting 17. zzizz zizz zziz
BOWEL PROBLEMS:
19. Soiling self 19.:*: zzizz zizz zziz
20. Holds back bowel movements 20. zziz ::J:
COMPLAINS OF FOLLOWING
SYMPTOMS EVEN THOUGH
DOCTOR CAN FIND
NOTHING WRONG:
PROBLEMS OF SUCKING,
CHEWING or PICKING:
27. Bites or picks nails
-ziz :-A-
28. Chews on clothes, blankets, or others 28. zzizz zziz
zziz
29 Picks at thinqs such as hair, clothing, etc 29. ::i" ziz
CHILDISH OR IMMATURE:
31. Cries
«•=*= : ii
1 32. Wants help doing things he should do alone
32. zzizz -i- --1-
33. Clings to parents or other adults
33. zzizz zzi. - i-
_ . , . „ 34 . ziz zziz
TROUBLE WITH FEELINGS:
35. Keeps anger to himself
36. Lets himself get pushed around by
other children... 36. - t-
,
37 . zzizz ziz zzizz
38. Ccrries a chip on his shoulder
OBSERVATION
hot JuSt
, „
..
.
f,,7
Oil knit
B",,h
Y..
r
my(k
39. Bullying
OVER-ASSERTS
HIMSELF: -10. Brogging and boosting .
.
40. :fV* -
-f
--
• 2 •
: o:z
%•-
41. Sassy to grown-ups
..
.
..
41. :0:: :2:: :3:r
- 42. Shy 42. :0:: zztzz z2- • 3::
•PROBLEMS MAKING 43. Afraid they do not like him . 43. : 0:: :-4:: :2:: :3:r
FRIENDS:
44. .Feelings easily hurt ... 44. .0:: :;F:: z2 :: :3:r
45. Has no friends
...
.
..
45. :0:: :-i :: 2:: :3::
PROBLEMS WITH
46. Feels chected 46. :;t ;; -2- :3::
47. Mean 47.
-;t ;; 2 -. :3::BROTHERS AND
SISTERS:
48. Fights 48. rO:: ::t;: z2-Z :3::
iPROBLEMS KEEPING
FRIENDS:
49. Disturbs olher children
50. Wonts to run things
.
49. ;0::
_2zz
50.
.Ozz z.lzz z2zz zzS.z
51. Picks on o'her children
.
51. z-Ozz zzlzz :2:: :3::
52. Restless (overo dive) 52. zOzz z.lzz .2zz :3::
RESTLESS: 53. Excitable, impulsive 53. zOzz zzlzz :2:: :3::
54. Foils to finish things he starts (short attention spc n) 54 ~ -O - z.lzz :2::
55. Temper outbursts, explosive ond unpredictable
behavior
..
55. z.lzz :2::
TEMPER: 56. Throws himself around . 56. :0:: :2::
57. Throws and breaks things 57. zO.z z.lzz .2zz :3::
58. Pouts ond sulks 58. zO.z z.lzz .2zz :3::
[59. Ploys with own sex organs 59. :<h; ::t:: .2zz
SEX: 60. Involved in^e-x ploy with others
..
60. :0:: zzlzz :2::
• 61. Modest obout Sis body 61. z{y.z z.lzz -2zz :3::
62. Learning is a problem 62. zO:z zztzz :2zz :3::
63. Does not like to go to school 63. :0:: z.lzz :2:: 3::
PROBLEMS IN 64. Is ofraid to go to school
64. :0:: zzlzz .2..Z :3"
SCHOOL: 65. Doydreoms 65. :0:: zztzz z2.z :3::
66. Truancy 66. -O-: :2” :3::
67. Will not obey school rules 67. :2‘: •3:r
68. ::J:: .2:z -Zzz
LYING: 69. Blames others for his mistakes
69. :0 : : 2- 3-:
|
70. Tells stories which did not hcooen c\ 70: .0 : ::l :: z2 : Zz
r
--
71. '-2.:
•STEALING: 72. At school 72. O:
Z -3:
•
1 73 Frorr C'^Cr F* 0 'C 1 73. S>z 2
z 3 :
PERFECTIONISM:
j. Things must be
•
,
:
/
. it*
'
done some way <
74. :0 : ^ 3
7 ^ oooli too Hioh.
75. : O - z l.z Z • 3
APPENDIX III
Letter of Thanks
Ill
25 April 1974
Dear
I would like to express my sincere
appreciation to you for taking the time and
energy to fill out the questionnaires on
Behavior Problems Children Sometimes I Lave and
Mobility Survey. Without your cooperation
the study would not be possible. Perhaps in
some small way your child will benefit from
it.
Again, thanks. With kindest regards I
remain
,
Sincerely yours,
Sammie Potts
Administrative Intern
Marks Meadow School
SP:p
APPENDIX IV
Granger Response Sheet
Diagram
of
Sentence
Rating
Board
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APPENDIX V
Student Questionnaire (Potts)
STUDENT QUESTIONNAIRE
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CODE 0
Instructions: For those questions that have the stv.lley faces please check
the face that best shews how you feel. For other questions
pie ase answer as indicated.
1. Age Sex /BJ7 / C / Race
2. How long have you lived in Amherst? Less than a year
two years three years more than
one year
4. Do you find Amherst to be
5. How long have you been attending Marks Meadow? Less than a year one year
two years three years more than three years ?
6. What is it about Marks Meadow
You Like
a. Teacher
b. Neighborhood
c. Interns
d. Other children
e. Lunch
f. Recess
g. Nothing
Dislike
a. Other children
b. Neighborhood
c. Teachers
d. Interns
c. Recess
f. Lunch
g. Nothing
9
I
i
'
')
3
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10. Adults in the classroom are willing to help
/classmates/ / no one /
15. Have you ever wished you didn't have
to come to Marks Meadow
ye:
3 2 1
16. What would have helped you the
first few days, weeks or months of
school?
(Check as many as you like)
LZ
j
A. a student to show you
-around
B. a booklet about the school
C. an orientation exercise
D. the student council to
have greeted you / /
/ /
TZD
E. a friend to walk to
school with 7 /
APPENDIX VI
Teacher Questionnaire
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TEACHER QUESTIONNAIRE
STUDENT NAME:
TEACHER'S NAME:
GRADE OF STUDENT:
lilted below are deicriptive term. of behavior. Mark in the column which belt deicribei ihil child. AN5WCR All 111 MS.
CLASSROOM BFHAVIOR
Not
•l
lot!
•
bitty Very
Alt bttu
Modi Wudi
I. Fidgeting «fits Mitt 1*1 Oil 27.
2. Mum* and moke* other odd noiie* lllll t*t t*i
3. Demand* mutt be met immediately • 23.
• gott fruttrated i*: lllll 1*1 i*t
4. Coordination poor t*» tlltl 1*1 24.
5. Rettlett (overoctive) x*; lllll I*: lllll 23.
6. Excitable, impultivc t*i tiles 1*1 1*1 76.
7. Inattentive, diitractable S*2 lllll :*i 27.
8. foil* to flnlih thlngi ho itarli
(*hot1 otlenlion .pan) 1*1 lllll id;:
9. Sanative to criticiim i*i l:|:i *: i*i
10. Sorioui or rad >* lllll :*i i*:
11. Doydreami lllll i*i
12. Sullen or iully i*: lllll i*i
13. Criei lOii lllll til ulii
14. Ditlurbt other children lOi: lllll l*l :*i
IS. Quoueltome i*t lllll t*t l*i
16. Mood change! quickly 1*1 tilu t*i i*:
17. Actl "imart” lO : tilii ill *l
18. Destructive 1*1 tilu :* i*t
T9. Steal
t
1*1 i:|ii tl: i*i
20. llet 1*: ulii i*i 1*1
21. Temper outburst* (eiploiiv* ond
unprediclablr behavior) 1*1 tilu i*i i*i
GROUP PARTICIPATION
Nit
•t
AN
)««t
•
lllll*
fttWt
MuiN
Very
Mgih
Uolate* hirmelf from other
children *1 ullt i*i t*i
Appear* to be unaccepted
by group 1*1 till! i*i 1*1
Appear* to be easily led 1*1 lllll 1*!
No lent# of fair play t*: lilt! 1*1 1*1
Appear* to lack !eader*hip 1*1 Mill i*: :*t
Doe* not get along with
oppo*ite iex i*t Kill 1*1 !*
Doe* not get along with
tame *ex 0*1 lllll :*i t*:
Tea*e* other children or
interfere* with their
octivitie* i*: lllll i*i 1*1
ATTITUDE TOWARD AUTHORITY
i, Submiuive tilu 1*1
.
Defiant :Oli till: i*i :*i
Impudent
Shy
34. Food ul
35. Fucenlve demandi lor
teacher* attention
36. Stubborn
37. Annioui to pleaie
38. Uncooperative
111 A if .. I nt. m nr lAnlstll
:ft: lllll
iftl lllll
:<fci III::
1*1
t tii :i:
:l 1
iOr:
1*1
A!
40. Coniideiing your total teachina t Rpenence
problem it the child ot tht* lime?
41. What changes have you observed in this
child since entering this classroom?
Academic Achievement
Overall Behavior
Group Participation
Attitude Toward Authority
lllll :4l A:
lllll :4:
::l:: 1*1
Hill i*: l*»
t
-
1
S
Mad
MiM '«•'*
III’.:
rr"
Impnitil ).*'•••< *
:i|:i : l*‘
Hilt «*> = 1
i:ln 1*1 >*> !* ! ;
niit i-y- 1
|«M »*••••*
1
.mm.mnmm
frnTm
mm
APPENDIX VII
Results of Behavior Problem Poll
RESULTS
OF
BEHAVIOR
PROBLEM
POLL
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APPENDIX VIII
Teacher/Researcher Discussion Sections
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Team I
:
I. Purpose of discussion: Explanation of mobile and non-mobiles.
Questions were asked by the interviewer as to the presentation of the
questionnaire.
Example: Should the procedure of the questionnaire have been
reversed?
a. Should the questionnaire have been discussed before
administering it to the teachers?
II. Teachers from all teams seem to have had a problem with the last
items on the questionnaire:
Question number 41 stated:
a. no change was needed
There was the possiblity of two extremes, example:
a. there was a possibility of negative things happening with
a child and there was no change
b. possibility of it being a model child and there was no
need to change.
Teachers of Team I suggested there should have been a question added to
the questionnaire to the effect of - How much would you have liked this
child to have changed?
Teachers of Team I also suggested the possibility of a Follow-Up to this
study and the positive effect it should have on the Marks Meadow Labora-
tory School.
The interviewer asked such questions as:
1. What feelings do the teachers experience for the children
constantly coming into the classroom, and
2. What are the children's attitudes toward newcomers?
a. The teachers expressed very positive attitudes from
both their point of view and the children's.
One of the Team I teachers expressed concern over the fact that
four
seven-year -olds leaving had completely altered her classroom, lhnt
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particular teacher had no idea that mobility would change the tone of
her classroom.
The teachers do I eel disappointment at students having to leave con-
stantly. Seemingly, mobility causes adjustment problems on the part
of teachers as well as students.
Observation of_ Mobile Children
Stability among the groups makes a tremendous amount of difference.
Within the teams there are seven to nine stables and the difference
is very obvious.
Teacher experience
In the lower grades mobile children are very readily accepted. Tire in-
terviewer noted from his experience on the administrative level there
is an obvious difference in the lower and upper grades. The ability of
the younger children to accept incoming children and the older, example:
4, 5, and 6 grades to reject the mobile child.
Teachers' Feelings Toward the Questionnaire
The interviewer sought answers to questions such as:
1. Was it useful?
2. Did it bring to light ideas that could easily have been over-
looked about the mobile child?
Team I was already alert to things the questionnaire covered. Did not
pose too much of a challenge to this group.
The interviewer was concerned about the students coming into the school
in the middle of the semester, and if they seemingly had any more ad-
justments to make than the children entering Marks Meadow for the first
time in September.
It was observed by the teachers of Team I that children coming from
traditional schools with traditional classrooms would ask when finished
with one task, "what do I do next?"
This could be a possibility of the students not knowing what the ex-
pectations of the classroom are.
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It was observed by the teachers of Team II that a January child does
not experience the lack of friendship that a September newcomer suffers.
To a degree, everyone in September is new and by January they have ad-justed and are ready to more openly extend warmth and friendship to a
new child.
On the other hand, groups are already established in the classrooms,
and it makes it difficult for the newcomer to edge his/her way in.
Some recommendations for helping students become involved in the al-
ready established groups are:
1. encourage peer groups or pairing, which may get the newcomer
into a partnership position.
2. sit down and talk to the groups.
a. see what the newcomer has to offer, or what they can
do to help the group.
A new child is more receptive to another child or teacher’s help. In
many instances the new child depends constantly on the teacher for help.
The new child is always seeking for the teacher to be the center of the
classroom. Of course, it depends on the situation the child comes from.
Many children come from situations where children are not encouraged
to help other children. After a couple weeks, of course, the child
does seem to adjust.
Percentage of students coming from traditional backgrounds, 1001
Greatest adjustment problems children in general have.
Annual turnover of 471 at the Marks Meadow School.
Teacher of Team I's concern was, Is there statistical data available
on who is doing the moving? Is there also data based on the effect
mobility has from a psychological viewpoint?
Team I teachers were also interested in the number of divorced parents
of children at Marks Meadow.
Observation by Team I Teachers
Most adjustment problems encountered seemingly come from children whose
a. mother left
b. father left
Of this group it was also observed that divorced children seemingly
go
home to a different environment everyday. No mother nor father
or
sitter most of the time for the divorced paients.
125
Many basic problems continue to occur, school is not just an isolatedplace where students go to learn. The home carries over into the
school, and if it is not a healthy environment, the students cannot behealthy as far as adjustment is concerned. This was another obser-
vation made by a Team I teacher.
The interviewer interjected that Team II, III and IV labeled adjust-
ments as the major problem of mobility. "What do you feel is the prob-
lem of the mobile child?"
Response of Team I : In Team I it is much more difficult because there
isn't anyone to compare the mobiles to.
Marks Meadow, according to Team I, lends itself fairly well to the prob-
lems of adjustment of children more so than many other schools do.
The interviewer noted that parents are often worried about how their
children will adjust in other situations and ask for materials that
may help in preparing their children for other situations.
Team I teacher noted: What kind of problems of adjustment are being
dealt with in this dissertation, social, emotional or academic?
The interviewer noted that parents seemed to be interested in the social
and emotional adjustment as well as the academic adjustment.
The interviewer also noted that parents seemingly think that children
will automatically make friends, not realizing that children sometimes
suffer for life (psychologically) after being moved so many times.
The teachers of Team I found it difficult to mark on the attitude form:
1. can't accept change
2. How long does it take a child to change?
Team I compared certain adjustments of the Open Classroom Integrated
Day to the British schools, it takes longer to adjust to an open class-
room situation than to a traditional situation.
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When administering any type of questionnaire there must be a
time set aside to examine the quality of such a questionnaire. Conse-
quently
,
this particular session is held with the teachers of Team 4
^-0 discuss problems
,
understandability
,
progress or any other aspects
of the questionnaire. From the discussion I feel much was gained both
on my part and theirs.
Points of Interest:
I. Many of the problems encountered by the teachers of Team 4 were
problems I never thought they would encounter. (Perhaps ques-
tions were not specifically stated.)
Example:
a) academic behavior
1. much improved. 2. not at all 3. just a little
There seemed to be much difficulty in being able to choose
the correct answer or the answer that best describes the
child for the time being.
b) If a child is already "together" (functioning at a high
level of accuracy) coming into a particular classroom,
how is it possible for him/her to be rated according to
the questionnaire?
c) Problems of just growing up. How can a child be rated
for just plain "growing pains?"
d) When does a child become rated as destructive?
1. Can writing on the desk be considered destructive?
Whose values should be considered in judging de-
structiveness of children?
e) What are some of the causes of destructiveness among
children?
1 . Separation of parents (temporary or permanent)
.
Many behavioral problems are caused by the home life
situation. According to Team 4, divorce or separation
is seemingly the major cause of behavioral adustment
in their section.
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f) What are some of the feelings kids experience by just
waking up in the morning after moving time and time again?
What contribution does this have toward their insecurity?
Stable and non-stable versus home life happy - home life unhappy:
What are some of the problems encountered by children
that like to come to school as opposed to children
who do not like to come to school?
What are some of the most valid comparative mechanisms for determining
the truthfulness of questionnaires about the children involved?
According to researchers teacher objectivencss is the most
truthful source of anlysis toward the questionnaire. Parents have a
tendency to be prejudiced about their children.
Purpose of the Questionnaire on Mobility - did it serve a purpose?
1) made one look at the mobile child
2) broke things down into small categories, things never
before given attention to about the character of the
mobile child.
APPENDIX IX
Mobile Student Open-Ended Questionnaire
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Open- 1 ruled Questions on Moving
(1) When you first came to Amherst you felt...
(2) When you first entered Marks Meadow you felt...
(3) Your feelings about other kids at Marks Meadow during your
first three or four months of school...
(4) Your opinion of how other kids acted toward you is. ..
APPENDIX X
Mean Scores of Demographic Variables
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Mean Scores of Demographic Variables
Variables Mobile Stable
Grade 3.25 3.47
Number of years in Amherst 1.34 4.17
Age 8.55 8.38
Sex 1.53 1.33
Number of siblings in school 2.78 2.80
Home 1.76 1.25
Year moved to this address 71.87 66.60
Number of moves in the past five years 2.80 0.95
Reason for move 5.19 4.89
Did move create problem 2.27 1.61
Nationality 1.90 1.34
Language spoken in home 1.36 1.14
Occupation 3.23 4.40
Income 2.63 1.71
Former occupation 2.10 2.44
Marital status 2.44 2.04
APPENDIX XI
Mean Scores ot' Teacher Variables
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TABLE
Mean Scores of Teacher Variables
Mean ScoreJS
Variables Mobile Stable
Fidgeting 2.11
;
2.07
Hums and makes other odd noises
Demands must be met immediately
1.49 1.44
gets frustrated
j
2.06 1.77
Coordination poor 1.40 1.41
Restless (Overactive) i 1 . 89 1 . 84
Excitable, implusive ' 2.00 1.90
Inattentive, distractable 2.05 1.93
Fails to finish things he starts 1 . 91 1 . 82
(short attention span)
Sensitive to criticism 2.12 2.39
Serious or sad
j
1 . 75 1.69
Daydreams ! 1.80 1.68
Sullen or sulky 1.47 1.38
Cries 1.32 1.38
Disturbs other children 1.71 1.60
Quarrelsome 1.50 1.36
Mood changes quickly 1.82 1.55
Acts "smart" 1.47 1.36
Destructive 1.23 1.12
Steals 1.05 1.00
Lies 1.14 1.11
Temper outburst (explosive and unprc
dictable behavior) 1.39 1.28
Isolates himself from others 1.49 ; 1. 34
Appears to be unaccepted by group 1.47 1.25
Appears to be easily led 1.71 1.65
No sense of fair play 1.27 1. 14
Teases other children or interfeies
with their activities 1 . 34 1.25
Submissive
Defiant
Impudent
Shy
Fearful
1 . 80
1.52
1.34
1.70
1.46
1 . 84
1.34
1.25
1.82
1.42
134
Table Cont'd
Mean Scores
Variables Mobile Stable
Excessive demands for teachers'
attention
1.81 1.36
Stubborn 2.64 2.63
Anxious to please 1.46 1.30
Uncooperative 1.50 1.30
Attendance problem 1.24 1.06
APPENDIX XII
Mean Scores of Parent Variables
136
TABLE
Mean Scores of Parent Variables
Mean Scores
Variables Mobile Stable
Picky and Finicky
Will not eat enough
Overweight
Restless
Nightmares
Awakens at night
Cannot fall asleep
Afraid of new situations
Afraid of people
Afraid of being alone
Worries about illness and death
Gets stiff and rigid
Twitches, jerks, etc.,
Shakes
Stuttering
Hard to understand
Bed wetting
Runs to bathroom
Soiling self
Holds back bowel movements
Headaches
Stomach-aches
Vomiting
Aches and pains
Loose bowels
Sucks thumb
Bites or picks nails
Chews on clothes, blankets, or others
Picks at things such as hair, clothing, etc.
Does not act his age
Cries
Wants help doing things he should do alone
Clings to parents or other adults
Baby talk
1.66
1.20
1. 16
1.47
1.35
1.39
1. 30
1. 69
1.36
1.66
1.34
1.14
1. 15
1.01
1.06
1. 13
1. 14
1.29
1.02
1.07
1.23
1.24
1.02
1. 14
1.04
1.28
1.49
1.08
1. 18
1.23
1.58
1. 53
1.37
1. 10
1.62
1.20
1.19
1.30
1.22
1.22
1.41
1-58
1.21
1.32
1.19
1.04
1.11
1.00
1.06
1.17
1.20
1.25
1.14
1.08
1.17
1.24
1.03
1.16
1.06
1.16
1.43
1.14
1.12
1.29
1.49
1.42
1. 17
1. 14
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Table Cont'd.
Mean
Variables
Keeps anger to himself
Lets himself get pushed around by other
children
Unhappy
Carries a chip on his shoulder
Bullying
Bragging and boasting
Sassy to grown-ups
Shy
Afraid they do not like him
Feelings easily hurt
Has no friends
Feels cheated
Mean
Fights
Disturbs other children
Wants to run things
Picks on other children
Restless (overactive)
Excitable, implusive
Fails to finish things he starts
-
(short attention span)
Temper outbrusts, explosive and unpre-
dictable behavior
Throws himself around
Throws and breaks things
Pouts and sulks
Plays with his own sex organs
Involved in sex play with others
Modest about his body
Learning is a problem
Does not like to go to school
Is afraid to go to school
Daydreams
Truancy
Will not obey school rules
Denies having clone wrong
Blames others for his mistakes
Tells stories which did not happen
(Steals)
From Parents
At School
From stores and other places
Things must be done the same way eveiy
time
Sets goals too high
Mobile
1.38
1.30
1.32
1.31
1.33
1.45
1.41
1.63
1.71
2.00
1. 18
1.54
1.35
1 . 92
1.28
1.85
1.26
1.86
1.70
1.60
1.61
1.14
1.15
1.70
1.43
1.21
1.86
1.20
1.14
1.06
1.42
1.03
1.05
1.64
1.60
1.33
1.12
1.06
1.06
1.41
1.61
Scores
Stable
1.30
1.33
1.30
1.09
1.42
1.37
1.41
1.50
1.34
1.82
1.04
1.37
1.35
1 . 80
1.24
1 . 72
1.24
1.48
1.62
1.53
1.46
1.01
1.09
1.45
1.36
1. 12
1.93
1.32
1.16
1.01
1.28
1.00
1. 10
1.59
1.56
1.14
1.04
1.01
1.01
1 . 32
1.40
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Variables
2-Tail
|
Probability!
Demographic Information
Grade 0.861
Number of years in Amherst 0.000
Age 0.542
Sex 0.008
Number of Siblings in School 0. 916
Do you Own Your Own Home 0.000
Year Moves to this Address 0.000
Number of Moves in Five Years 0.000
Reason for Move 0.210
Did Move Create Problems 0.000
Nationality 0.025
Language Spoken in Home 0.075
Occupation 0.000
Income 0.003
Former Occupation 0.279 |
Marital Status 0.000
Parent Questionnaire
Picky and Finicky 0.734 1
Will not Eat Enough 0.958
j
Overweight 0.635 i
Restless 0.113
Nightmares 0.184
Awakens at Night 0.094
Can't fall Asleep 0.208
Afraid of New Situations 0.274
Afraid of Peopl e 0.083
Afraid of Being Alone 0.007*
Worries about 111 Health 0.086
Gets Stiff, Rigid 0.083
Twitchs 0.622
Shakes 0.295
Stutters 0.958
Hard to Understand 0.454
Bedwetting 0.415
Runs to Bathroom 0.666
Soils Self 0.031
Holds back Bowel Movements 0.987
Headaches 0.473
Stomach-aches 0.979
Vomiting 0.815
Variables
"2- Tail
Probability
Aches and Pains 0.258
Loose Bowels 0.604
Sucks Thumb 0.250
Bites and Picks at Nails 0.761
Chews on Clothes, Blankets, Others 0. 334
Picks on Such Things as Hair 0.433
Docs not Act Age 0.428
Cries 0.339
Wants Help Doing Things he Should
Do Alone 0.313
Clings to Parents, Other Adults 0.032
Baby Talk 0.491
Keeps Anger to Himself 0.402
Lets Himself get Pushed Around
by Other Children 0.642
Unhappy 0.844
Carries a Chip on his Shoulder 0.008
Bullying 0.334
Bragging, Boasting 0.460
Sassy to Grown-ups 0.997
Shy 0.234
Afraid they Don't Like Him 0.001*
Feelings Easily Hurl 0.155
Has no Friends 0.021*
Feels Cheated 0.119
Mean 0.997
Fights 0.344
Disturbs Other Children 0.629
Wants to run Things 0.343
Picks on Other Children 0.803
Restless, Overactive 0.523
Excitable, Impulsive 0.567
Fails to Finish Things he Starts
Unpredictable 0.508
Temper Outburst, Explosive 0.199
Throws Himself Around 0.012*
Throws, Break Things 0.373
Pouts, Sulks 0.023*
Involved in Sex; Plays with Others 0.202
Modest .about his Body 0.662
Learning is a Problem 0.107
Does not Like to go to School 0.739
Is Afraid to go to School 0.167
Daydreams 0.175
0.132
Truancy
154
T-Test
2- Tail
(Probability
' 2-' Tull
(ProbabilityVariables Variables
Will not Obey School Rules
j
0.264
Denies Having Done Wrong 0.661
Blames others for his Mistakes 0.721
Tells Stories which Did Not Happen 0.040
Steals from Parents 0.148
Steals at School 0.215
Steals from Stores, Other Places ( 0.164
Things must be done Same Way
Everytime
(
0.354
Sets Goals too High I 0.111
Teacher Questionnaire
Fidgeting
Hums, Makes Odd Noises
Demands Must be met
Immediately; Gets Frustrated
Coordination Poor
Restless, Ovcractive
E. citable, Impulsive
Fails to Finish Things he Starts
Sensitive to Criticism
Serious or Sad
Daydreams
Sullen or Sulky
Cries
Disturbs Other Children
Quarrelsome
Mood Changes Quickly
Acts "Smart"
Destructive
Steals
Lies
Temper Outburst (Explosive and
Unpredictable)
Isolates Himself from Other
Children
Appears to be Unaccepted by Group
Appears to be Easily Led
No Sense of Fair Play
Submit ive
Defiant
0.777
0.699
0.046
0.918
0.691
0.488
0.512
0.051
0.672
0.322
0.407
0.563
0.366
0.151
0.062
0.337
0.151
0.083
0.611
0.302
0.152
0.037
0.610
0.680
0.791
0.110
Appears to be Unaccepted by Group
Appears to be Easily Led
No Sense of Fair Play
Submissive
Defiant
Impudent
Shy
Fearful
Excessive Demand for Teacher's
Attention
Stubborn
Anxious to Please
Uncooperative
Attendance Problem
Significant T-Tcst
0.037
0.610
0.680
0.791
0.110
0.329
0.344
0.773
0.001
0.603
0.968
0.095
0.060


